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TPYAHU TEMHU B YYEBHOTO CbAbP’KAHHUE
HO XUMMUA OT INIEJHA TOYKA HA YUUTEJIMTE
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Coguiicku ynusepcumem ,, Ce. Knumenm Oxpuocku *“ (bvaeapus)

Pe3ome. 3HaHWATA HAa YYUTENWTE 332 TPYAHOCTHTE HA YYAIIUTE IO XUMHUS
ca 3HaYMM €JIEMEHT OT IearoTMYecKOTO MPEAMETHO 3HAHWE M KIFOYOB (haKToOp
3a e(eKTUBHO TpernonaBaHe. M3cienBaHeTo Menu Ja YCTAHOBW TJIEAHATA TOYKA
Ha YYHUTEJIUTE 32 TOBA KOM TEMHU OT YUYeOHOTO ChABpIKAHHME ca TPYJHH U KOM ca
MHTEPECHHU 32 YUYEHUIUTE; IPUUMHHUTE 32 3aTPyIHCHUSITA U BAXKHUTE 32 ycIexa UM
ymeHus1. HampaBeHo ¢ aHKeTHO mpoy4BaHe ¢ 20 ObIrapCcKu YYUTENH [0 XUMUS OT
pa3nmuyHu yumnnma. [IpenogaBaTenuTe MUCIAT, 9€ € BaXKHO YJaIlIuTe ga pa3oupar
Y4e0HOTO ChIBPKAHNE, a yIaT CAMOCTOATEIIHO U JJa MACTISIT JIOTHYHO. Te onpenensT
KaTo HAW-TPyIHU TEeMHTE ,,XUMHYHO paBHOBecwe', ,,XUMHUYHU H3UMCICHHS ® U
»Opranngaa xumusa““. Ilo-necHu U UHTEpECHU cropes TIX ca ,,MeTanu, HeMeTaIH
U TeXHH CheIuHeHUs, ,,OKUCIUTETHO-PelyKIIMOHHN Tpoiecu” u ,,CTpoex Ha
aroma“. 3aTpyIHCHHATA HAa YYCHHUIIUTE CE IBJDKAT HA: a0CTpaKTHATA MPHUPOJAa Ha
XUMHATA; (PaKTa, 9e H3YIBAHETO M M3UCKBA YCHUIIHS, CHCTEMHOCT U MaTeMaTHICCKU
MO3HAHWS; HaMaJieHus Opoil "4acoBe W JUIICaTa Ha WHTEPEC Yy yUCHHIUTE KBM
npeaMera.

Kmiouosu dymu: ydebHa mporpaMa 1Mo XUMUsI; TPYIHH TEMH B 00YYCHUETO 10
XUMHUS; TIeJarOrMYeCKO MPEIMETHO 3HAHHE

BnBenenne

XuMHUsITa € eIUH OT Hall-BaKHUTE KIIOHOBE Ha HayKaTa — Ts 1aBa BB3AMOXKHOCT Ha
YUEHHILIUTE JIa pa30dupar ToBa, KOETO CE€ CIy4YBa OKOJIO TSX, M Ja MPUIOOUST BIpHA
HayyHa KapTHHA 3a cBeTa. T'bil KaTO TEMHTE [0 XUMHSI Ca CBbP3aHU ChC CTPOEIKA Ha
BEIIECTBATa, XUMUTA CE OKa3Ba TPYACH IIPEAMET 32 MHOTO YUCHHUIIU. Y UeOHUTE IPO-
rpamMu 10 XUMUsI OOMKHOBEHO BKJIFOYBAT MHOTO a0CTPaKTHHU MTOHSTHS, BAXKHU KaKTO
10 XUMHUS, Taka u 1o apyru npupoanu Hayku (Taber 2002). AGCTpakTHHAT Xapak-
TEp Ha XUMUSTA, 3a€/IHO C Bpb3Kara i C MaTeMaTHKaTa O3HayaBa, 4e 3a H3y4aBaHeTo
1 ca HeoOXOMMH YMEHHUS 32 MUcIeHe Ha Bucoko HUBO (Taber 2002; Sirhan 2007).
Enna oT OCHOBHHUTE XapaKTEPUCTHKH Ha XUMHATA € MMOCTOSHHOTO B3aUMOJCHCT-
BUE MEXJy MaKpPOCKOIICKOTO W MHKPOCKOIICKOTO HMBO Ha MHCJIEHE, KOETO Mpe-
CTaBJIsIBA 3HAYMTEIIHO MPEOU3BUKATENCTBO 3a yuamuTe (Bradley & Brand 1985;
Taber 2001; Taber 2013). Hanpumep npoOneMHH TeMaTHYHH OOJACTH OT IJIEA-
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Ha TOYKA HAa YYCHHUIIMTE Ca TEMH Karo KOJIM4ecTBO BemiecTBO [Moin| (Johnstone
1974; Gilbert & Watts 1983), xuMu4Ha npomsiHa U peakTuBocrocooHoct (Zoller
1990; Abraham, Grzybowski, Renner et al. 1992), crpoex Ha aroma (Zoller 1990;
Harrison & Treagust 1996), xumuuna Bpb3ka (Taber 2002; Taber & Coll 2003;
Coll & Treagust 2003), monekynHo-kuHetnyHa Teopus (Taylor & Coll 1997), Tep-
monuHamuka (Abraham, Grzybowski, Renner et al. 1992; Ozmen & Ayas 2003),
pastBopu (Ravialo 2001; Goodwin 2002; Pinarbas & Canpolat 2003; Calik, Ayas &
Ebenezer 2005; Calik, Ayas & Coll 2006), oprannuna xumus (O’Dwyer & Childs
2011; O’Dwyer & Childs 2017; Donkoh 2017) u npyru. JlombaHUTETHO 3aTpy/I-
HEHHE € XUMUYHHUSAT €3HK, KOUTO CBBP3Ba MaKPOCKOIICKOTO U CyOMHKPOCKOIICKOTO
HuBo (Gabel 1999; Taber 2013; Dumon & Mzoughi-Khadhraoui 2014). CnoxHara
JICKCHKa, HOBUTE 3HAYCHUsI HA TO3HATH OT BCEKUIHEBUETO TyMHU U CTETHATHST CTHII
Ha M3JI0KEHUE Ha y4eOHMs MaTepHa 3aBUIIaBaT KOTHUTUBHUTE U3UCKBAHUS TIPE]T
yuenuuute (Snow 2010; Taber 2009; Quilez 2019). Xumusita u3ucksa pasoupane, a
He Hau3ycTsiBaHe. AKO pa30MpaHeTo JIMIICBA, yYCHUIIUTE [T0OKAa3BaT OIPEIIHH CXBa-
LIaHus, YICHE HAU3YCT M Hepa3OupaHe nmo Bpeme Ha u3nuTBane (Johnstone 1984;
Mortimer & Scott 2000; Sirhan 2007; Quilez 2019).

3HaHUATa HA YYHUTEIHUTE 3@ YYEHHYECKHUTE TPYIHOCTH IO TpeaMeTra u
MPUYMHUTE 32 TAX Ca BaKEH €JEMEHT OT IeJaroruyeckoTo NpeIMETHO 3Ha-
HUe B 0oOpa3oBaTeJIHUTE H3CJICABAHUS B 00JacTTa Ha MNPUPOAHUTE HAYKU
(Kind 2009; Fernandez 2014) u ca k1t040B eJIeMEHT 3a e(DeKTUBHO IperoiaBaHe
(Coe, Aloisi, Higgins et al. 2014).

Uzcnenpanusita, CBbp3aHU ¢ TPYAHOCTUTE NPU HM3ydaBaHE HAa NPUPOJHH Ha-
YKH, ca m1aBHO 1o ¢usuka u Ouonorus (Pfundt & Duit 1998, nur. no Treagust,
Nieswandt, & Duit 2000). Manka yact ot uscieaBanusiTa ca mo xumus. Ouie mo-
MAaJIKO OT TAX Ca MOCBETCHU Ha MeJaroruiecKoTo NPeMETHO 3HAHHUE, CBBP3aHO C
TPYAHOCTUTE MO XUMUS ¥ IPUIHHUTE 32 TAX.

AKTyaJIHOCTTa ¥ 3HAYMMOCTTa Ha MpoOJieMa Ompeielis TeMaTa Ha HaCTOSIILOTO
nscnensane. [locraBenu ca ciaeqHUTE M3CIE0BATEICKH BBIIPOCH:

1. Kou Temu oT yueOHOTO ChABPKAHHUE 10 XUMUSI YUUTEINUTE CMSITAT 32 TPYAHU
3a CBOUTE yUCHHLHU?

2. Kou Temu ce mpueMar oT yYUTEIUTE 32 HHTEPECHH 38 TEXHUTE YUCHUIH?

3. Kou ymeHus ce npereHsBar oT YUUTEIUTE KaTO BaXKHU 32 YCIIeXa Ha yUeHH-
LUTE UM 10 XUMUS?
4. KakBu ca NpUYMHUTE 32 3aTPYJHEHUTA 110 IPEIMETa COpe]] yuuTeaure?

IIpernen Ha imTeparypara

3HaHUATA HA YUYUTEIHUTE Ca BaXKCH aCIEKT 3a OCUTYpsIBAHE HAa KayeCTBEHO
IpernojiaBaHe W M3y4YaBaHE Ha BCEKH yueOCH MpeaMeT. 3HAYUTEIICH KOMIIOHCHT
OT 3HAHHMETO, CBHP3aHO C MPENOJABAHETO, € ,,[1eAarOrHueCKOTO MPEAMETHO 3Ha-
unue” (Pedagogical Content Knowledge, PCK). PCK e 3HaHue 3a npenonaBane u
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M3ydYaBaHE Ha KOHKPETHHS y4eOeH MpeiIMeT, OTYUTANIO0 CICUU(DUIHUTE MY U3HC-
kBaHus (Shulman 1986). 3a n3cnenBanusi Ha 3HAHUSATA HA YYUTEIUTE 1O MPHU-
POAHHMTE HAYKH, ¥ B YACTHOCT MO XMMHS, CE M3IOJ3BAT Pa3jIMYHU MOJENIU Ha
PCK, karo Hali-mmpoko u3moi3BaH ¢ MonenbT Ha Magnusson, Krajcik & Borko
(1999) (Jong, Van Driel & Verloop 2005; Henze Van Driel & Verloop 2008;
Wei & Liu 2018). Cnopen To3u mozen ,,PCK mo npuponnu Hayku BKIIOUBaA 3HA-
HUS Ha YYUTEIHUTE 3a: OPUEHTALMK UM KbM IpENoAaBaHeTo (YOexAeHus 3a Len-
Te Ha 00yYEHHUETO, 3a IPUPOJIaTa HA HAyKaTa U 3HAHUS 3a B3EMaHE Ha PEICHUs
3a MPETnoAaBaHeTO); 3HaHUS 332 pa30UpaHEeTO HA YUYECHUIUTE 0 IpeaMeTa (KakBO
U 3aIL0 € TPYIHO Ha YYCHUIUTE U KAKBH Ca MOTPEIIHUTE UM CXBAILlaHU ); 3HAHUS
3a yyeOHaTa mporpama (KakBo M Kora Jia ce IperojaBa); 3HaHUS 3a OLICHSABA-
HETO (3aI0, KaKBO M KaK Jla ce OLICHSBA); 3HAHUS 3a CTPATErHHUTE 32 OOydYeHHe
(KaK KOHKpPETHO ce mIpernojaBa camara Tema)* (uut. mo 'enmxoBa, MapkoBa &
Yaxbpos 2022).

W3zcnenBanusi, CBbP3aHuU C YUUTEICKOTO 3HAHUE 32 TPYAHUTE 001aCTH B yueOHO-
TO ChIBbpIKaHUE M0 XUMHUSI, Ca MIPABEHHU B Pa3JIMUHU CTPAHU.

De Quadros, Carvalho Da-Silva, Silva et al. (2011) npoBexaar aHKETHO
MpOyyYBaHe Cpell yUUTEIH OT bpa3uiaus OTHOCHO TPYAHHUTE 00JacTH OT yuyeOHO-
TO ChIBPKAHUE TIO XMMUS B THMHA3HaJICH €Tall U U3I0JI3BAaHUTE 32 IPErnoaaBa-
HETO MM TOAXOJU, METOIAN U cpelncTBa. KoJIM4ecTBEHHUAT acleKT Ha XUMHUITA €
Hal-4ecTo mocoYBaHaTa 00JacT Ha 3aTPpyIHEHUs. 32 OCHOBHH IPEUYKU B MIPETIO-
JaBaHETO My ce cyuTaT cjadara MaTeMarhyecka MOJArOTOBKA HA YUCHHUIIUTE U
HEBB3MOKHOCTTA /12 Pa3ThIKYBAT YCIOBUETO HA IIOCTABEHUTE 3a4a4l. ABTOPHU-
Te 0TOEIA3BaT, Y€ HUTO €IMH YUUTe] 00ade He CBbP3Ba TPYJAHOCTHUTE B Ta3H 00-
JacT ¢ HeoOXOJUMUTE XUMUYHH 3HaHus. Bropara Haili-tpyaHa obnacT, cropen
YUHUTEIUTE, € OpraHuyHaTa XUMHsI, KaTO TYK aBTOPHUTE HE [TOCOYBAT KOHKPETHU
npuYrHU. Ha TpeTo MsCTO MO TPYAHOCT YUUTEIHTE MOCTABAT CTPOEkKa HA Be-
HIECTBOTO, 000CHOBABalKH ce ¢ abcTpakTHATa MPUPOA Ha TemMara, TPYIHO pa3-
OupaHe U BU3yaJU3UpaHe Ha OTACITHUTE TEOPETUUHHU MOJEIH, KAaKTO U JIUIcaTa
Ha 3HaHMS OT (PU3HKATA.

Wzcnensane Ha Broman, Ekborg & Johnels (2011) cbiocTaBs MHEHHETO Ha y4e-
HULM U yuuTenu B LlIBenys OTHOCHO TPYIHUTE U MHTEPECHUTE 00JacTH OT yued-
HOTO ChABPKAHKE, KAKTO M IPEIIOPBKUTE UM 32 NOJ00psiBaHe Ha YUeOHHS TpoLeC.
MHeHHeTO Ha YYEHUIW U YYUTENH 110 OTHOLICHNE Ha TPYAHUTE TEMH HE CHBIIAJIA,
HO c€ OKa3Ba, Y€ HAKOW TEMH Ca €JAHOBPEMECHHO MHTEPECHM U JIECHHU 33 yUCHH-
UTE — HApUMEpP CTPOEK Ha aToma, JIOKaTo JAPYTU ca TPYAHM 3a pazOupaHe, HO
BBIIPEKH TOBAa UHTEPECHU — HaIlpuMep Onoxumus. VM yuautenure, 1 yueHULIUTE OT-
YUTAT HEOOXOIUMOCT OT TOBeUEe JIAOOPaTOPHH 3aHATHUS M BPB3KU KbM MPaKTHYEC-
KOTO MPUJIOKEHUE HA HAYYEHOTO.

Monica (2013) npoy4Ba MHEHHETO Ha YYCHHUIIN U YUUTEIH OTHOCHO IPUYMHHUTE
3a 3aTPYJHEHUSATA 110 XUMHUS B IPOTMMHA3HAJICH €Tall. Y YaCTHUIM B U3CIIEABAHETO
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ca YYHUTENH 110 XUMHSI 1 YYSHUIM OT OCHOBHHU yumiuiia B Hurepus. CenocraBka
Ha OTTOBOPHUTE HA ABETE IPYNH YYacTHHUILM TOKa3Ba, Y€ TE CUMTAT B HAW-TroIsIMa
CTEIICH JIOIIUTE MaTeMaTHYECKH YMEHHS M MaJKusi Opoi paKkTHYECKH AEHHOCTH
KaTo MPUYMHA 32 CPEILAHUTE 3aTPyAHECHUTA 1O TIPEIMETa.

Uchegbu, Anozieh, Mbadiugha et al. (2015) ankeTupar yuurenu no Xumus ot
yuminiia B Hurepus, 3a 1a yCTaHOBSIT BB3NPUSTHETO UM 3a MPEYKUTE B 00yde-
HHUETO MO mpeamera. AHaIu3bT HA JaHHUTE TOKa3Ba, Y€ MPEUYKH 3a e(eKTUBHO
IperoAaBaHe Ha XMMHUS ca: JIMIcaTa Ha KBaJU(QUUUPAHU YUYUTEIH U 000pyIBaHU
naboparopuu, IlyMHaTa yueOHa cpea, KaKTo U Bb3IPHEMAHETO Ha XUMUSTA KaTo
TPYJEH U TEOPETUUEH NPEAMET OT CTpaHa Ha yueHUIUTe. Bb3 0CHOBa Ha T€3H KOH-
CTaralMy aBTOPUTE MPENOPHUYBAT HAEMAHETO Ha KBAJU(PHULUUPAHH YUYHUTEIH, KOU-
TO MOCPEICTBOM Pa3JInUHU CIIOCOOM Jla C€ CTPEMST Jla MOAIbpKaT MHTEepeca Ha
yuamuTe. [lomueprasa ce chII0 HEOOXOAUMOCTTA OT CHTPYIHHUYECTBO MEXKIY YUH-
JIMIIHATE PHKOBOJICTBA M IPABUTEJIICTBOTO 32 0Oe3MeuaBane Ha Marepuainara 0asa
1 TIPOBEXKIAHETO Ha MOJI30TBOPHHU JIA0OPATOPHH 3aHATHSL.

Bilek, Chroustova, Rychtera et al. (2019) npoyuBaT MHEHHETO HA YYUTEIU OT
4yeTupu pervona B Yemika peny0OirKa OTHOCHO KPUTHYHHUTE 00JacTH B yyeOHara
mporpaMa 1o XUMHUsl 3a poruMHasuajieH etan. Crnopes yuuTequTe TOBa ca: XH-
MUYHHU ypaBHEHUS, XUMHUYHA HOMEHKJIATypa, XUMUYHU U3UYMCICHHUS U CTPOEK Ha
BelecTBoTO. [IpennonoxennsaTa Ha U3CIIEA0BATEIUTE CE MOTBBPKAABAT — CPEL] U3-
OpaHMTE TEMH IOTAJaT TAKWBA C BUCOKA CTEMECH Ha a0CTPAKTHOCT M M3MCKBAILU
MaTeMaTH4eCcKu YMEHUSI.

ArtanacoB & I'enmxoBa (2019) uscnensar 3HaHUSITA HA OBJITAPCKUTE YYUTEIU
3a yUYCHHYECKUTE TPYAHOCTU U MOTPELIHM CXBAIIaHUs M0 TeMara 32 XUMHYHOTO
paBHOBECHE.

I'enmxoBa, MapkoBa & Yaxbpos (2022) onpeaensT negjarorndeckoTo npeamMeT-
HO 3HAHUE 32 YUYCHUUECKUTE TPYIHOCTH [0 OPraHnYHa XUMHS Ha 0a30B0 HUBO B [X
KJIac, MPUYUHKTE 32 3aTPYJHEHUATA U HAYMHUTE 32 IpeooisiBaneTo uM. [lposene-
HU ca: aHKeTa C YYUTEIN U UHTEPBIO C N3SBEHH YUUTEIIN. YCTAHOBEHHU Ca HA-TPya-
HUTE 00JIaCTH HAa KOMIIETEHTHOCT: Xumuunu npoyecu n Excnepumenm u uscneosa-
He. 3aTpyqHEHUSTA CIIOpPE YUUTEIUTE ce IBbJDKAT Ha: caMmusl mpeaMeT (popmysi,
TEPMHUHOJIOTHSI, 00EeM, JIOTHKA, MPEACTaBsAHE); y4eOHUTE MPOrpaMy; YUHIUILHUTE
YCIIOBUS M YICHHUUECKUTE XapaKTEPUCTHKH (IIOATOTOBKA, MOTHUBALIMS, HABUIIM, Ha-
yiHU Ha y4yeHe). Karo Haii-ehekTHBHM MeToaM 3a 00yueHHE NPEnoiaBaTeIuTe Mo-
COYBaT: pelIaBaHe Ha 3a/a4u, JadOPaTOpHHU yNpaKHEeHus, Oecena, oHarIesIBaHe,
po0IeMHO 00yUeHHE.

YakbpoB & ['enmxosa (2021) mpoydsar TpyIHUTE TEMH B yUYeOHUTE MIPOrpaMu
10 XUMHS 32 00111032 IbJKUTENIHA TIOATOTOBKA OT IVIEAHA TOUKA HA YUCHULIUTE, KaK-
TO ¥ TEMUTE, KOUTO Ca UM MHTEPECHH; IPUUMHHUTE HA 3aTPYJHCHUSITA UM U HAYMHU
3a MPEOJOJISIBAHETO M. AHKETHPaHU ca ydyeHHUIU Ha 16 — 17-ropuiiHa Bb3pact.
Karo naii-tpynaute Temu ca onpene-nenu Opeanuyna xumus W Benuuunu u 3a6u-
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cumocmu, a Kato Hal-uHTepecHu — Opzanuuna xumusa U Teopus 3a enekmponumna-
ma oucoyuayus. Kucerunu u ocnosu. Y4eHUIIUTE CBbP3BAT 3aTPyAHCHUATA C HH-
(hopMaIMOHHO TPETOBapPBaHE, AKIICHT BbPXY 3alIOMHSHETO, BMECTO pa30UpaHeTo 1
JIMTICBAIIU BPB3KU C MPAKTUKATa U MPENOPbYBAT MOBEYEC JIAOOPATOPHU 3aHATHUS U
MIPAKTUYCCKO MPHIOKEHNUE HA HAYYCHOTO.

[Ipu mpoyuBaHe Ha JUTepaTypara He O€ OTKPUTO M3CJICJBAHE HA Iearoruye-
CKOTO 3HaHUE 32 TPYIAHOCTHTE Ha OBJITapCKUTE YUYCHUIU MPU HU3y4YaBaHE HA OT/ICII-
HU TEMHU OT Y4EOHOTO ChIbPIKAHUE 10 XUMHUSI.

MeTtonosorus

3a ja ce yCTaHOBH MEarornyeckoTo NPeAMETHO 3HaHUE Ha YUUTENNTE, CBbp3a-
HO C TPYITHOCTHUTE Ha TEXHUTE YUEHHIIN 110 XUMHUS, € IPOBEJEHO aHKETHO IPOyYBa-
HE Ha XapTHeH Hocuten B nepuoaa anpui 2018 — mapr 2019 roguna.

Yuacmuuyu

Yuurenure, ydactBanu B uscieaBanero, ca oomo 20. Ot ax 85% ca xeHu U
15% — mBke. ONUTHUTE MPETIOIABATEIH, C TOJISIM ITeAarornuecku ctax (Han 20 r.)
ca Haj nojoBHHaTa oT aHketupanute (55%). Teau cbe crax mexay 11 u 20 T ca
enHa 4eTBbPT (25%), a MIIaJiuTe yYuTeNnH, ChC CTax 10 3 T., ca enHa nera (20%)
ot u3Bajkara. [lonoBunara yuurenu (50%) padotar B cpennu yumnuima, 25% — B
MaTeMaTH4eCKU/TIPUPOI0-MaTeMaTHYECKU TUMHA3uu, u 1o 10% — B e3ukoBa, Cb-
otBeTHO npodecronanHa rumHuaszus. [loBedero ot Tsx (60%) npemnoxaBar caMo 1o
XMMHS, & OCTAHAJIUTE Ca C JBOWHU CICIUATHOCTH (XUMUS ¥ (PU3UKA WK XUMUS U
Ouonorus).

Hncmpymenmapuym

3a crOupane Ha MHGOPMALIUS OT YUUTEIUTE € U3M0JI3BaHa aHKETHA KapTa (aar-
tupaHa no Broman, Ekborg & Johnels 2011) ¢ 6 Bbrpoca, nanena B /lpunooicenue
1.

[TomrpiBaHETO HA AHKETaTa € HAIBJIHO AaHOHMMHO. B HauanoTro Ha aHKeTHaTa
KapTa ca MOCTaBEeHHU BBIIPOCH, Ype3 KOUTO ce ChOMpa HHPOpMAIHS 32 IPEAMETHTE,
KOWUTO aHKCTUPAHUST Y4UTeN MPEenojAaBa, BHJA Ha YUMIIMILETO, B KOETO padoTH,
KaKTO ¥ MPUIOOUTHUS YUUTEIICKH CTaX.

[TbpBUAT BBIPOC MPOYUBa YUYUTEICKOTO MHEHHME 32 HUBOTO Ha MOJArOTOBKA U
MOTHBALIUATA Ha TeXHUTE ydeHUIH. OT yUUTEIUTE CE W3UCKBA Ja M3Pas3sT CTe-
MICHTa CH Ha ChIVIACHE C TBHPJCHUATA: UMaT BUCOKH PE3YJTaTH 110 MPeIMeTa, Tec-
TOBETE 110 XMMHUS Ca UM JIECHH, MOTaT Jia NpUjaraT Hay4eHOTO B HOBH 3aJlaud U
CUTYyalluH, YyBCTBAT, Y€ TOBA, KOCTO Ca HAYUYMJIM, € BAXKHO 32 TAX U ca MOTHBHPAaHU
Jla ydar 1o IpeaMera.

Upe3 BTOpUS BBIIPOC YUUTEIUTE M3pa3siBaT CBOCTO MHEHUE 32 BaKHOCTTa Ha
YMEHUSTA, HEOOXOIMMH 32 yCIieXa Ha TEXHUTE YUCHULUTE 1O MpeaMeTa. Y UuTeu-
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Te U30UpaT U3MEKAY CIACTHUTE YMCHUS: IIOMHAT GOpMyIu 1 HHPOpMaLus, pa3ou-
par Hay4YHUTE MTOHATHS, IPUHIMIIK U 3aKOHH, IOAOUpAT U CpaBHsABAT HH(pOpMaLus
OT Pa3IMYHH U3TOYHUIH, PAOOTIT CHBMECTHO B €KHII, PELIaBaT TBOPUECKH 3a/1aul
U IPAaKTUYECKU MPoOIeMH, PaBsT 000CHOBAaHM M3BOIU U 3aKJIIOYCHUS, CIIONEIISAT
U TIPEACTABAT UAECUTE CH IIPE]] IPYTUTE, ydaT CaMOCTOATEIHO.

C TpeTHst BBIPOC OT YYUTEIUTE CE U3MUCKBA JIa IOCOYAT MET TEMHU OT Y4eOHOTO
ChJbpPKaHUE, KOUTO CIIOPE TSIX ca Hali-MHTEPECHU 3a YUECHUIUTE.

YeTBbpTHAT BBIIPOC chOMpa MH(POpMALKs 32 TOBA KOU TEMU YUUTEIUTE CUUTAT
3a TPYJHH 3a y4aluTe.

[TetusT BBIpPOC MpOyUBa KOU ca NPUUMHUTE, CIIOPEN YUUTEINUTE, 3a 3aTpyaHe-
HUSTA HAa YYCHULMTE [IPU M3yvyaBaHe Ha MOCoYeHUTe TeMu. M30poenu ca mpuym-
HUTE: MAJIKO Ca XUMHUYHHUTE OIUTH, OHATHUATA ca aOCTPAKTHH, OHAITIESIBAHETO €
C MOJICJIH U CXEMH, U3II0JI3Ba CE MaTeMaTHKa, HEOOXOIMMH Ca JIOTUKA U MHCJICHE,
W3UCKBAT C€ YCHJIUS U CUCTEMHOCT, M3I10J13Ba C€ XMMUYCH €3UK U CUMBOJIH, HEOO-
XOIUMO € 3alaMeTsBaHe, MaTepHalbT € 00eMEH, YacOBETE 3a TAX ca MaJIKo, HE ce
BIKJIA BpPb3Kara C IIPaKTUKaTa 1 Jpyro.

Ypes mectusi BRIPOC ce ThPCU MHPOPMaLHs 32 3aTPYyIAHCHUTA, CPEIIaHU
OT Y4YUTEJIUTE MpHU MPEernojaBaHe Ha TEMUTE, KOUTO ONPEAENAT KaTo TPYAHU
3a yyeHuuure. Tyk ca u30poeHu 3aTpyqHEHUATA: JIUIICA HA BpEMe, JUIICa Ha
WHTEPEC y YUEHULIUTE, JIUICa HA HABUIM 3a y4€HE Ha YYEHMIIUTE, JIUICca Ha
JUCLUHUIUIMHA, TPYAHOCTH B OpraHM3alusATa, HAMa NOAXOASIIa JUTepaTypa 1mo
TeMara, HsaMa MOJXOASIIH roMarajia 3a yYeHUIUTE, JUINCa Ha TEXHOJIOTUU B
yac, HsMa Ja0opaTopus B yUHIIUIIE, HE CE OLEHIBAT MOUTE YCHIIUS U TPYO U
Ipyro.

Amnanuz na pesyimamume

3a u3pas3siBaHE CTENEHTa Ha ChIVIACHE C TBBPJEHUATA KbM IbPBH BBIIPOC CE
U3II0113Ba CKaNata: I = Hanwiano cvm Hecvenacen, 2 = Omyacmu CoM HeCbeldCceH,
3 = Humo cvaiaceH, HUMo Hecvenacer, 4 = omuacmu coM CvbelaceH;, 5 = Hanwi-
HO cbM cvenacer. IIpoleHTHT Ha ChIIacHe C 1aJIeHO TBbP/ECHUE € OTHOCUTEIHATa
YEeCTOTa Ha OTTOBOPUINTE ¢ 4 1 5. BaxHOCTTa HAa YMEHMSITA BB BTOPH BBIIPOC CE
OLICHsIBA Upe3 cKanara: I = He e 8adcHO; 2 = 8AJICHO e 8 MATIKA cmeneH, 3 = GaNHCHO
e 6 sHayumenna cmenet; 4 = MHo2o e eadicHo. IIpoLleHTHT OTrOBOPUIIY, Ye AAJEHO
YMEHHE € BaKHO, € Ha OTTOBOpuinTE ¢ 4 1 5.

OTroBopHuTe Ha y4UTEIUTE KbM TPETHU M YETBBPTH BBIPOC Ca CHOpaHU U Bb-
BEZICHU B TaONMIM 3a paslpeieieHre M0 YecToTara. 3a BCsKa TeMa € ONpeAescH
unzaexc Ha tpyaHoct (UT), pecnektuBro nnaekc na uarepec (UM), xouro npex-
CTaBJIABaT OTHOCHUTEIHATA YECTOTA Ha [TIOCOYBAHE HA ChOTBETHATA TEMA, U3pa3eHa
B IIPOLIEHTH.

[Ipu ananm3a Ha OTrOBOPUTE HA METU U LIECTH BBIPOC € ONpeAeIeHa OTHOCH-
TEJIHaTa YeCTOTa Ha TAXHOTO MOCOYBAHE.
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Pesyararu

MHoro u pazauyH# aKTOpH OKa3BaT BIUSHUE BHPXY NPAKTHKATa HA 00y4eHHe-
TO 1O NpupogHH Hayku. Cpeq TSX ca OTHOLICHHUETO KbM YUEOHHS MPEeaIMET U MO-
TUBAILIMATA 32 HETOBOTO M3y4aBaHe. Y YUTENUTe OsXa TIOMOJICHH Ja OIHUILAT CBOUTE
YUEHHUIH CIIOpe] MOCTHKEHUSTA U OTHOIIEHUETO UM KbM IpeaMeTa. 65% oT aHke-
tupanute (13/20) TBBpAST, ue 00ydyaBaT yYSHUIIU C BUCOKH PE3YITATH 10 XUMHS, a
45% ot Tax (9/20) — 4e yueHHLIUTE UM ca MOTHBUPAHU JIa y4aT 1o npeamera. Bb-
npeku ToBa 85% ot npernogaBarenute (17/20) mocousar, 4e TECTOBETE IO XUMUS
ca TpyAHH 3a oOy4yaBaHuTe, Karo cropea 60% ot anketupanute (12/20) ygamure
He MOorar Jia IpujaraT 3HaHHATa CH Ha IPaKTHKA.

Baoicnu ymenus 3a ycnex no npeomema

[Ipeau na nmomuTaMe yYUTEINUTE 3a IPUUMHUTE 38 YUCHHUECKUTE 3aTPYIHEHNUS,
MOUCKaxXMe OT TSIX J1a I0COYaT YMEHHATA, KOUTO CUUTAT 3a Ba)KHU 32 YCIICLIHO U3Y-
yaBaHe Ha npeamera. [losyuyeHuTe oTroBOpU MO TO3HM BBIPOC ca MOAPEACHU 10
panr B Tabnuua 1.

Tabauna 1. BaxxHu ymeHHs 3a ycrexa IO IMPEAMETa CHOPEA YYUTEIUTEe
(mogpeneHu 1o paHr)

Panr ‘YMeHus 3a ycimex no npeamera Yecrorta, %
1 Pazbupane Ha HAyYHN ITOHATHS, IPUHIUITN U 3aKOHH 95
2 CaMOCTOSTEIHO yUeHE 90
3 IIpaBeHe Ha 00OCHOBAHU M3BOIY U JIOTHYHH 3aKIFOUCHUS 85
4 PaboTa cCbBMECTHO B €KHUIT 45
4 Tox6upane u cpaBHsiBaHe HAa HH(OOPMALIUS OT M3TOUHHIH 45
6 PemaBane Ha TBOPYECKH 331a4H U IIPAKTHIECKH IPOOIEMH 40
6 CriofiesistHe ¥ IPE/ICTaBsIHE Ha HIICUTE TPe]] APYTUTE 40
8 ITomuene Ha Gopmynu 1 HHGOPMALHS 35

Ot Tabnunara ce BUXJa, Y€ Hail-BaXKHU yMEHHSI CIIOPE]l YUUTEIUTE ca pa3oupa-
HETO Ha HAyYHUTE MOHATHSL, IPUHIMIIN U 3aKoHH (95%), CaMOCTOSTETHOTO YUeHE
(90%) 1 npaBeneTo Ha 00OCHOBAHU M3BOAU M JOTMYHHU 3aKiIr0deHus (85%).

Humepecnu memu om yuebHomo cvbOvprcanue

Temute oT y4eOHOTO ChABPKAHHUE, KOUTO CIIOPE/ YUUTEIUTE Ca MHTEPECHU 32
YUEHHIIUTE, ca pamkupaHu 1o uHjaexkc Ha uarepec (MU, %) B Tadi. 2.
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Tadauua 2. UnTepecHr TeMu 3a yUeHUIIMTE CIIOPE] yUUTETUTe (IOAPEICHHU 110
pasr)

Paunr Temu HUun, %
1 Meranu, HeMeTaau U TEXHU CheJAMHEHUS 60
2 OKUCIIUTENHO-PEAYKIIMOHHU IIPOLECH 55
3 CTpoesx Ha aToMa 50
4 Teopust 3a eNEKTPOIUTHATA JUCOIUAITHS 45
5 [leprognyna Tabnuna 1 3aKOHOMEPHOCTH 40
6 XuMHYHA Bpb3Ka 25
6 BanentHocT U cTeneH Ha OKHCIICHUE 25
8 OpraHn4Ha XUMUS 15
9 CBoiicTBa Ha Pa3TBOPUTE 10
10 CxopocT Ha XuMH4HUTE peakuuu. Karanuza 0
10 XUMUYHH H34YHCIeHNs. Bemmunnn u 3aBucnmMoctn 0
10 Tepmoxumus 0
10 XUMHYHO paBHOBECHE 0

Criopesi mpenojaBaTe/iuTe Hal-WHTEPECHU 3a YYCHUIUTE ca TeMute Mema-
au, nememanu u mexuu cveounenus (60%), Oxuciumenrno-pedyKyuonHu npoyecu
(55%) u Cmpoeac na amoma (50%). Hali-6e3unTepecHu ca Xumuyno pagrnosecue,
Tepmoxumust, Cxopocm na xumuunume peaxyuu u Xumuunu uzuucienus. Beruuunu
u 3asucumocmu. KbM cpaBHUTENHO Oe3uHTEepecHuTe Temu cnaaar u Ceolicmea Ha
pazmeopume 1 Opeanuuna Xumus.

Tpyonu memu om yueOHOMO CobObPHCAHUE
Temute OT y4eOHOTO ChIBPKAHUE, KOUTO YUUTCIUTE CUUTAT 3a TPYIAHU 3a yUe-
HUIMTE CH, Ca PAHKUPAHU 10 nHaekce Ha TpyaHoct (UT, %) B Tabm. 3.

Tadmuua 3. Tpyauu Temu 3a yUYEeHHLUTE CIIOpEH Y4uTenuTe (MOAPEICHH I10
pasr)

UT

Panr Temu ’
%

1. XUMHYHO paBHOBECHE 70
2. XUMHUYHY U3YUCIIEHHs. BeTuunHu 1 3aBUCUMOCTH 65
3. OpraHu4yHa XuMHs 60
4. OKHUCIIUTETHO-PEYKIIMOHHH IPOLIECU 55
4. Tepmoxumus 55
6. CxopocT Ha XuMUYHHUTE peakiuu. Karanuza 35
7. BayleHTHOCT U CTENeH HA OKHCIICHHE 25
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8. Teopuist Ha €IEKTPOIUTHATA AUCOIHAIIUS 15
8. CBoiicTBa Ha pa3TBOpUTE 15
8. XUMUYHA Bpb3Ka 15
8. Tleprogyna Tabnmma 1 3aKOHOMEPHOCTH 15
12. CTpoesx Ha aToMa 10
13. Merainu, HEeMEeTall U TEXHU ChEeIUHCHUS 5

TeMuTe, KOUTO YUUTEIUTE HAM-YECTO MOCOUBAT KATO TPYIHH 32 YUCHHUIIUTE Ca:
Xumuuno pasnogecue (70%), Xumuunu uzuucnenus. Beruuunu u 3asucumocmu
(65%) u Opeanuuna xumus. Bvenesooopoou u mexuu npouzeoonu (60%).

Haii-necuu crniopen yuurenure ca Memanu, nememanu u mexHu cbeOUHeHUs v
Cmpoexc na amoma. OCTaHAIUTE TEMH MOTAT Jia C€ MPUEMAT KaTO HHUTO JICCHH,
HUTO TPY/IHH.

Ipuuunu 3a 3ampyonenus no npeomema cnopeo yuumenume
[ToMonnxMe yduTeNnuTe a ocodaT U MPUYUHUTE 32 3aTPYJHCHHUATA HA YYCHU-
rute. OTrOBOPUTE UM Ca paHKUPaHU 0 YECTOTa B TadiuIa 4.

Taonuua 4. [Tprunnu 3a 3aTpyAHEHUSITA [10 TIPEAMETa CIIOpe YIuTeauTe (oa-
peIeHH IO PaHT)

YecroTa,
Paur | IlpuyuHu 3a 3aTpyIHEeHUATA o

%o
1 YacoBeTe ca MaJKo 75
1 [TonsiTHsiTa ca abCTPaKTHU 75
3 W3uckBar ce yCHausi U CUCTEMHOCT 70
4 Wznon3Ba ce MmaTeMaTHKa 60
5 He ce Bukaa Bpb3Kara ¢ IpakTUKaTa 45
6 M3monsBa ce XUMHYCH €3UK U CUMBOJIU 30
6 MarepuasrbT € 00eMeH 30
6 HeoOxoaumu ca JIoruka 1 MUCJICHE 30
9 MaJjko XMMHYHA OTTUTH 25
10 OnanieasBaHETO € C MOACIN U CXEMH 20
11 HeoOxonumo e 3anameTrsiBaHe 0
11 Apyro 0

Karo nmpuunnu 3a 3aTpyAHEHHUTa YIUTEINTE HA-4eCTO IOCOYBAT, Ye YaCOBETE
ca MaJko (75%), XUMUYHATE MOHATHUS ca abcTpakTHU (75%), U3UCKBAT ce yCHIIns
u cuctemuoct (70%) u ce nznon3sa maremaruka (60%).

B otroBop Ha mecTu BbIIPOC MEAAro3uTe TpAOBalle qa 0TOeIeKar U NPeUKHTe,
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KOUTO CpeulaTr B MMpCrogaBaTejCKkaTta Cnu pa60Ta. Haii-gyecto CpCLIaHUTEC 3aTPyAHC-
HUA OT CTpaHa HA YUUTCIUTEC Ca: JIMIICA HAa UHTCPEC y YUCHHUIUTC; JIMIICA Ha BPEMC;
cnaba JAUCHUILIMHA U 3aTPYAHCHU C MaTCpuaJiHaATa Oaza.

O0cbkIane

Pesynrarure 0T HACTOSIIIOTO M3CIIEIBAHE AABAT [IPEICTaBa 3a EAarornaeckoTo 3Ha-
HHE Ha ObJIrapCKH NPeroiaBaTelii 3a TPYAHOCTUTE HA YUSHULIUTE UM I10 ONpe/eIeHN
TEMH OT Y4eOHOTO ChIbPKaHHE 10 XUMHsL. TeMHTe, IIOCOYEHH KaTto OCOOSHO TPYIHU
(Xumuuno pasnosecue, Xumuunu uzuucnenus. Benuwyunu u sagucumocmu 1 OpeanudHa
xumust. Bvenesodopoou u mexuu npouzsooHu), ce NOKIAIBAT U B TIPOyYBaHMS B APYTH
crpanu (Broman, Ekborg & Johnels 2011; de Quadros, Carvalho Da-Silva, Silva et al.
2011; Monica 2013; Bilek, Chroustova, Rychtera et al. 2019). B ronsimara cu yact e
ChABbPKAT a0CTPAKTHH MOHSTHS, ClICHU(PUIHA XMMUYHA JIOTUKA X TEPMHUHOJIOTHS ¥ H3-
HCKBaT MaremMaruuecku ymeHusi. OKasBa ce, 4e ChIIUTE TEMH ACHCTBUTEIHO Ca TPYA-
HH 3a OBJITAPCKHUTE YUCHHULIM CIIOpes mpoyuBaneTo Ha YakbpoB & I'enmxosa (2021).
Jo0poTo chBraeHNe BB BE3NPUATHETO HA YUUTEIN U YUCHHULIM BEPOATHO € pe3yiITar
OT MPAKTUYECKUS ONUT Ha yuurenute. Broman, Ekborg & Johnels (2011) oba4e kon-
cTarupar pa3MUHaBaHe B MHEHHETO HA YYCHHULIM M YYHUTENH 0 TO3U BBIPOC.

OmnpeneneHnTe KaTo HHTEPECHU TEMH OT ObJirapckute yuurenu (Memanu, He-
Memanu u mexuu cveourenus, Oxuciumenno-pedykyuonnu npoyecu u Cmpoedic
Ha amoma) caMo YaCTUYHO CHBIIAAAT ¢ pe3ynTarute Ha Broman, Ekborg & Johnels
(2011). Ilpn ananuza Ha pe3yATaTHTE MpaBH BIleUaTICHHE, Y€ OBITapCKUTE Y4H-
TEJIM CMATAT, 4e TPYJHOCTTAa Ha TEMHUTE BOJH JO JIMIICAaTa HA MHTEpecC, U 0OpaTHO
— JISCHUTE 3a U3y4aBaHE TEMH Ca MHTEPECHH 3a yueHuuure. [Ipu cpaBHsABaHe Ha
pe3ysiTaTuTe Ha TEXHUTE YUCHHIM Ce OKa3Ba, ue ToBa He ¢ Taka (YakbpoB & l'en-
mxoBa 2021). OcBeH TOBa TEMHTE, IIOCOYCHU OT YUUTEIHUTE KaTO MHTEPECHU 3a
YUEHHLIUTE, HE Ca Cpel] Hall-OCOYBAHUTE OT CAMHUTE YUYEHHIU B CHLUIOTO HU3CIEA-
BaHe. ToBa moka3Ba, 4e yYUTEIUTE HE Ca JOCTaTbUuHO HAsICHO C IMO3HABATEIHUTE
MOTHUBH HA CBOUTE YUCHUIIH.

Haii-BakHu ymeHus 3a ycrex o IpenMera CIopes YUUTEIUTe ca pa3oupaHe-
TO HA HAyYHOTO 3HAHHE, CAMOCTOSTEIHOTO YUYEHE U JIOTHIHOTO MuciieHe. Criopen
TEXHUTE YUCHUIIM HAal-Ba)KHO € 3alIOMHSHETO HA (DaKTH U MOHSTHUS, CICABAHO OT
CaMOCTOSITEIHOTO yUeHe 1 pa3oupanero Ha Haykata (HakbpoB & ['enmxosa 2021).
ToBa moka3Ba pasjinka BbB BB3IPUATHITA Ha OBITApPCKUTE YUYUTENIN U YUCHHILIH.

Kato npuuunm 3a yyeHH4eCKHUTE 3aTPYJHEHUS YUUTEINTE HA-4ECTO MOCOYBaT
MaJikusl Opoit yacoBe, aOCTpaKTHUTE MOHSTHSI, TOBA, Y€ CE€ M3UCKBAT YCUIIHS U CHC-
TEMHOCT U C€ M3I0J3Ba MareMaruka. Karo apyru npeyku B paborara CH menaro-
3UTE OTYUTAT JIUIICATa HA MHTEPEC ¥ HABUIIM 32 yUCHE y YUEHHLIUTE, cadaTa Juc-
LUUIUTMHA ¥ MarepuanHara 0aza. OTroBOpUTe Ha YUUTEIUTE A0Ope ce ChIlacyBar
¢ pesynrarute, nonyueHu oT Alake Monica (2013), u npeykuTe, KOHCTATUPAHU B
nzcneasaneto Ha Uchegbu, Anozieh, Mbadiugha et al. (2015).
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OI‘paHI/I‘{eHI/IﬂTa Ha HM3CJICABAHCTO Ca CBBP3aHU C MaAJIKUA 6pOI>'I AHKCTUPAHU
YUUTCIIN. HGO6XO,Z[I/IMO € Jla CC HallpaBu NpOy4YBaHC CPC MOBCUC IICAAro3u, KaTo ce
H3I0JI3BaT U (bOKyC I'pyIiiy, 3a Jia €€ IOJy4H IMOBCYC I/IH(l)OpMaL[I/I}l 3a 3aTpyAHCHUSA-
Ta B IIpo1eca Ha O6y‘{eHI/IC.

3akiloueHue

B pesynaTar Ha HACTOSIIIIOTO U3CIIEABAHE ¢ YCTAHOBEHO MEAarOrH4eCcKOTO MPe/I-
METHO 3HaHHE Ha OBJTAPCKH YUUTEIH MO XUMHUS 332 TPYJTHOCTUTE HA YUCHHUIUTE
UM TI0 OTIPE/ICTICHU TEMH OT YUeOHOTO ChbPIKAHKE, HHTEPECHT UM KbM YIeOHOTO
ChIbPIKAHUE, KAKTO M BAKHUTE YMEHHUS 32 YCIEX MO MPEAMETA.

Temure, ONpesICNiCHH KATO TPYAHU OT YUHUTEIUTE, ChIABPKAT aOCTPAKTHU MOHATHS,
crienuuyHa JOTUKA ¥ TEPMUHONIOTHSI M M3UCKBAT MATEMATUYCCKH YMCHHUS. Y UUTEIUTE
CMSATAT, Y€ TPYHUTE XUMHUYHU TEMU ca OC3UHTEPECHU Ha YUCHUIIUTE U 00PATHO — JieC-
HHTE TEMH Ca MHTEPECHU. BB3NpUsITHATA HA YUUTEITUTE U YUCHUIUTE UM 32 TPYIHOCTTA
Ha TEMHTE CHBITAJIAT, IOKATO BE3MPHUATHSTA UM 38 HHTEPEC KbM TEMHUTE CE PA3MUHABAT.

Criopen mpenofaBareIuTe M0 XUMHUST Hal-BAKHOTO 33 YCIEIIHOTO H3y4YaBaHE
Ha MpeMeTa ca pa3oHUpaHeTo Ha HAyYHOTO 3HAHUE, CAMOCTOSITETHOTO YUEHE U JIO-
THYHOTO MHCJICHE.

Henmocrarpunusat Opoil ympakHeHus, abCTpaKTHATa MPUPOJA HA XUMHYHOTO
3HAHKE U TOBA, Y€ MPHU U3yIaBAHETO HA MPEAMETA Ca HY)KHH YCHIIUS, CHCTEMHOCT
M MaTeMaTU4YeCKH YMEHHS, ca CPeJ HAi-4eCcTO MOCOYBAHUTE MPUYMHU 33 yUCHH-
JyeckuTe 3arpyaHeHus. Karo nmpeuku B paborarta Cu Mearo3ute OTYUTAT JIMTICATA
Ha UHTEPEC y YUCHHIIUTE, JIUMCaTa Ha BpeMe, ciabara TUCHUIUIMHA B YaCOBETE U
MarepuanHara 6a3a B yUHIIHIIe.

[Mosy4eHuTe pe3yaTaTd AOMBIBAT U3CICABAHUATA BHPXY OOYUCHHETO MO CIIe-
U(PUYHE TEMHU OT IPUPOTHUTE HAYKHM M HACOYBAT BHUMAHHETO HA YUUTCIH U aB-
TOPCKH KOJICKTHBH KBbM ThPCCHE HA aJITCPHATHBHHU MOAXOMU 32 MPEACTaBSIHE Ha
TPYAHOTO 3a YUCHHIIUTE YU4eOHO ChAbpiKaHue. Te MOrar ja MmoCiayXaT U 33 yCh-
BBPIIICHCTBAHE HA YUCOHUTE MPOTPAMH B CPE/I-HOTO YUUIIHINE M HA METOIMKATA HA
00y4YEHHETO 110 XUMUSI.
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DIFFICULT TOPICS IN THE CHEMISTRY CURRICULUM -

BULGARIAN TEACHERS’ VIEW

Abstract. Teachers’ knowledge of students’ difficulties is a major component
of pedago-gical content knowledge (PCK) and a key element for effective
instruction. The current research aims to identify teachers’ PCK for: difficult
topics in the chemistry curriculum; reasons for student difficulty; students’ interest
towards difficult topics and the skills needed to be successful in chemistry. For this
purpose a questionnaire survey was conducted among 20 chemistry teachers from
different schools in Bulgaria. Participating teachers consider Chemical equilibrium,
Chemical calculations and Organic chemistry as being most difficult. Metals,
nonmetals and their compounds, Redox reactions and Atomic structure on the other
hand are viewed as easier and more interesting. Understanding scientific concepts,
principles and laws, self-studying and logical thinking are the skills students need
to be successful in chemistry. Teachers believe student difficulties are due to: the
abstract nature of chemistry; the fact that learning chemistry requires effort, regular
study and prior mathematical knowledge; insufficient instructional time and lack of
interest towards the subject.

Keywords: Chemistry curriculum; Difficult chemistry topics; Pedagogical
content knowledge.
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IIpnioxenne 1
AHKeTa

VYBaxkaeMu yUHTEIH,

ToBa mpoyuBaHe LeiM a ycTaHOBM Bamiero MHEHHE 3a HSIKOM NMPAaKTUKU Ha
IpernoAaBaHe Mo XUMUs M Ola3BaHE Ha OKoJHara cpena. Moisi, OTTOBOpeTe Ha
BCHYKH BhIIpocH. Bammure oTroBopr Morar 1a ObAaT MHOTO IICHHH 32 0A00psBaHe
Ha KypCOBeTe 3a ObACUINTE U HACTOSIINTE YUUTCIIH.

Mo, mocraBeTe 3HaK v B KBaJIparTyeTo ¢ Haii-BepHus criope Bac Bapuant mo
CIIe/IHUS HauuH: v

OO0 BBIIpOCH:

1. Bue cte yunten no:

Xumust D Dusnka D Buonorus D Yosek 1 npuposa D

Yuunumiero, B KOETO TIperoiaBare €:

2
cy mr Esuxosa TIpopecuonanna Jlpyro
D D TUMHa3us D TUMHa3us D D
3. BammAT y4uTeNCKH CTax €:
1-3 rox. D 4-10 ron. D 11-20 rox. D Haz 20 rox. D
Bbnpocn, cBbp3aHH ¢ IPAKTHKATA:

Cxema 3a cvenacue: 1 = nanvino com Hecwvenacen, 2 = omuacmu com Hecwvenacen, 3 = numo Cbe1dCeH, HUmo

Hecveaacen, 4 = omuacmu com Ccvenacet,; 5§ = HanvIHO CbM CbeaAceH.

1. B kakBa cTeneH cre ChbIJIACHH € TBbpIeHHsATa 32 Bamute yyenuuu?

—
~

“w
EN

W

1. ViMat BHCOKHM pe3ynTaTH 110 MpeaMeTa.

2. TectoBere MO XUMHUS Ca UM JIECHH

3. Morat jia Ipujiarat Hay4eHOTO B HOBH 3a1a4M U CHTYalluH

4. UyBcTBaT, 4e TOBA, KOECTO Ca HAYYHIIN € BaXKHO 3a TAX

5. MOTI/IBV[paHM C€a Jia yJar 110 nnpeamera.

OO
OO
OO
LI
OO

Cxema 3a sasxcnocm: 1 = ne e BAICHO, 2 = ¢ manka Cmenen, 3 = 6 3Hauumenna cmenen; 4 = MHO20 e 8adICHO.

2. B kaKkBa cTerneH e BaXkHO 3a ycnexa Ha YYeHHIIUTE Bﬂ, Te 1a Morar aa

—

~
w
-

1. HomusT popmynn n nndopmarus.

2. Pa30upar Hay4YHUTE MOHSTHS, IPHHLUINA U 3aKOHH.

3. Hoxbupat u cpaBHsBaT HHGOPMALIUS OT PA3INYHH U3TOYHUIIH.

4. PaGoTAT CbBMECTHO B €KHIIL.

5. PemaBar TBOPYECKH 3a/1a4¥ U MIPAKTHIECKH Hp06HeMH.

I
N
L]
I O
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6. HpaBi{T 000CHOBAHHM M3BOJIM ¥ JIOTHYHH 3aK/TIOUECHHS.

7. CHoeIsT U MPeCTaBAT HIACHTE CH TIPEJ] APYTHTE.

8. Yuar camocTosTeIHO.

LI

L]

L]
[ LI ]

3. Mousi, 3anumiere HOMepaTa Ha IeT oT Hﬂﬁ-ﬂHTepeCHﬂTe 3a yYeHHIHTe Bu Temu ot

MOCOYCHHTE MO-10.Ty

w

wn

4. Kou ca Haii-TpyJHHTE TeMH OT Y4eOHOTO ChAbP:KaHUe 32 ydeHuUuTe Bu?

1. Crpoex Ha aToma.

2. XuMHYHA Bpb3Ka.

3. BaJIeHTHOCT 1 CTEMEH Ha OKHCIICHHUE.

4. HepI/IOI[I/[‘IHEl Ta0IuIA U 3aKOHOMEPHOCTH, CBbP3aHU C HES.

5. CBOiicTBa HA METAJIH, HEMETAJIM U TEXHH ChEIHHEHHUS.

6. Tepmoxumusi.

7. Ckopoct Ha XuMu4HHTE peakuun. Katanu3a.

8. XHMHYHO paBHOBECHE.

9. CBoiicTBa Ha Pa3TBOPHTE.

10. Teopust Ha eleKTpOIMTHATA AUCOUMAIMs. KICeIMHH U OCHOBH.

11. OkucIUTeNHO-PEyKIIMOHHH MPOLECH.

12. OpranuyHa Xumus. BerieBofopou 1 TeXHH NPOU3BOIHH.

13. XuMW4HY M34MCIIeHUs. BeTmnHy 1 3aBUCUMOCTH.

O

5. Kou crnopen Bac ca NPHYNHHATE 32 YYeHHYECKUTE 3aTPYTHCHH S, CBbP3aHH C TE3H Temu?

1.Masko ca XMMHYHHUTE OTUTH.

7. V3mon3Ba ce XUMUYEH €3UK M CHMBOJTH.

3. OHarue/I1BaHeTo € ¢ MOJIENIH M CXEMH.

9. Matepuaibt ¢ o6eMeH.

4. U3nonssa ce MaTeMaTHKa.

10. Yacosere 3a TsX ca MAIKo.

2. TlonsiTusiTa ca abCTPAKTHH. ‘
5. HeobOxouMu ca JIOTHKa U MUCIEHE ‘

’ 8. HeoOxoaumo e 3anamerssaHe.

11. He ce Bk /1a Bpb3KaTa ¢ NpakTHKATa
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6. 3uCKBAT ce yCHIHSA H CHCTEMHOCT. ﬂ ’_‘ 12. Apyro...

6. KakBu ca BammTe 3aTpy/iHeHHsl IPU NPENOJABAHETO HA T3 TeMH?

1. JIunca Ha Bpeme 7. Hamam noaxozisina JIUTepaTypa 1o TemMata

2. JIunca Ha HHTEPEC Y yYECHHIIUTE 8. Hsma moxoisiy nomarana 3a y4eHHIUTe

4. JIumica Ha JUCIMILIMHA 10. Hsma maboparopusi B yHHIHIIE.

5. TpyaHOCTH B OpraHH3aLMsTa 11. He ce oreHsBaT MOMTE YCHIIMS M TPYJL

6. TpyAHOCTH B OOSCHABAHETO HM.

3. JIunca Ha HaBHIM 32 yYCHE HA YUCHULIUTE ‘
‘ 12. pyro...

| 9. Jlunca Ha TEXHOJIOTHH B 4ac.

bnarogapum Bu 3a yuactuero!

N
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