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Abstract. The article focuses on the practice of team teaching (TT) in secondary
schools and at universities. The advantages of this method were first observed in
schools due to the positive effects it had on students with special needs. The application
has now spread to all levels of education and the focus stayed the same: The learning
of students and their needs are in the foreground. This is why it is important to adhere
to important principles which are relevant for all phases of teaching and learning.
How to work with a co-teacher in class and how to prepare and evaluate the lessons
are important questions and principles which are tackled in the article. A best practice
example of collaborative teaching at Plovdiv Agricultural University proves the
arguments for this method and shows the possibility for wide application.
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,, Collaboration is vital to sustain what we call profound or really deep

change, because without it, organizations are just overwhelmed by the forces

of the status quo. “

Peter M. Senge

Austrian schools have practised teamteaching (TT) for decades and it used to be lin-

ked with the so called Integrationsmodell of the Austrian primary and secondary school

system. This comprised the inclusion of handicapped students in a class of ,;main-

stream™ learners. Two teachers were responsible for teaching at the same time in the

same classroom. Mixed ability teaching, i.e. integrative and individualised teaching and

learning were in the foreground. In the past five years TT has spread to a greater number

of Austrian schools due to political decisons to implement the ,,new secondary school*
where two teachers facilitate learning in the subjects maths, English and German.

Theoretical background
TT was practised first in the American and British school systems and there is a
vast number of academic literature on the empirical outcomes of the school system but
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hardly any findings can be traced concerning university lecturing and its benefits.

However, the outcomes of a CLIL"-study at the University College for Agri-
cultural and Environmental Pedagogy (HAUP), a teacher training college on the
tertiary level in Vienna, prove certain principles that have been established in inter-
national research results at school level in the last three decades.

For the time being it seems that there are many similarities concerning one to-
pic, namely cooperation.

Research shows that the quality of teamwork is highly conducive to sustainable
cooperation among all participants, i.e. the teachers and the learners.

The quality of collaborative teaching

Cooperation is something that needs to be learnt by the team members. Working
together means reflecting alone and with the co-teacher about the process and the
strengths and weaknesses of teaching (Sandermann 2010: 6). It can be further
explained by reflecting in action and reflecting on action (Rolff 2006: 180, 172-73)

Learning together

The collaboration process concerns the planning, teaching and evaluation phases
and there are success factors which help to start TT. Professional learning communities
promote the education of people and systems and move away from teachers who
act as ,,lone fighters* (Schratz; Westfall-Greiter 2010: 122). Communities of practice
focus on collective learning and the application of learning (Rolff 2006: 170) The
needs of the students are in the foreground (Bonsen 2011: 104).

Tajino/Tajino are two Japanese authors who were analysing two English teachers
(native speaker teaching assistant and main teacher in a tandem arrangement) suggest
that ,,team-teaching should be re-interpreted as team learning* (Tajino; Taijino 2000:
6, 10). This will take place when particular classroom roles are clarified conscioulsy
and when they showcase the respective skills of partners* (Carless 2006: 345).

Equality

The freedom to plan according to each teacher’s expertise and to take turns as
the lesson develops is an example of the principle of equality, which ,, is seen as
the highest value of cooperation which allows team partners to set a course, make
suggestions and favour innovation® (Schratz; Westfall-Greiter: 124).

This notion is also supported in the aforementioned CLIL-study carried out at
the tertiary institution in Vienna in 2012. The native speaker teaching assistant ex-
pressed in an interview her views on ideal conditions that ,,she would rather feel
confident with content whose choice she could influence and getting some direction
from the non-NEST?* (Kralicek; Langer 2013: 40).

Organisation of the process
Working in teams means changing processes and Tuckman’s model can serve as
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an orientaton tool. Forming, storming, norming and /
performing is an example for the group dynamics.
It can help the team teachers to analyse the phase

Performing Forming
Creatve Milling

. . Trustng Conlusion
of the teaching/lecturing process and calm the Eflective Polite
potential weariness of partners. Confident Purposeless

. Normin Stormin
Team Teaching of ENTER-network members e Confict ’
as an example Purpose Frustration

In March 2013 the first cooperation of two EN- ;‘i“‘“ —
TER partners (from STOAS, Wageningen and \ A 2oy
HAUP, Vienna) in the form of TT took place. Jan-
Willem Npom and Beate Kralicek offered an in-ser- 9 figure: translated from
vice training for teachers of Bulgarlan agncu}turgl Philipp 1996: 3
vocational schools at the Agricultural University in
Plovdiv for two days. The topic was ,,Active Learning and Participation®, which is
a content that both lecturers were experts in. Both trainers applied various teaching
styles that fitted their personalities and strengths and the needs of twenty students®?.
The overall results were beneficial to all participants, both teachers shared the joys
of cooperation and as Hibler said ,,the collaboration between teaming teachers also
serves as a model for teamwork, which is linked to the heightened interpersonal skills
of the students who model the cooperative nature of team teachers™ (Hibler, 2010:
25). Besides being models it is a very important aspect that can reduce the pressures
of having to be a (lonely) expert with the whole responsibility. Both ENTER- trai-
ners showed their expertise of the content and teamteaching with ease. The lectures
were characterised by supportive and shared leadership, shared values and vision and
shared practice - important criteria of professional learning communities.

NOTES

1. CLIL means using a foreign language as the medium of instruction; TT was done by
two teachers-one main teacher and a co-teacher, who was a native speaker of English

2. main teacher

3. The content was published in Noom, J.W. Active learning and participation, In: Vocational
education , volume 15, number 4, 2013, page 305-314, Azbuki, Sofia, 2013

4. There is a video with parts of this videographed seminar to be seen during the
ENTER Study Days in Wageningen in April 2014. Prof. Tonya Georgieva from
the Agricultural University will know the details for registration.
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I'PYIIOBOTO OBYYEHME - IOBPA ITPAKTHUKA 3A

NHCTUTYHHUOHAJJIHOTO PABBUTHE U OIIIUA 3A OBMEH

HA OIIMT MEXIY KOJIETUTE

Pe3tome. CrarusTa pasmiex/ia TeMara 3a eKUIMHOTO 00y4YeHHE B CPSIAHHUTE YUMIU-
11a ¥ yHuBepcuTeTute. [IpeanMcTBaTa Ha TO3M METOJ ITbPBOHAYAITHO Ca U3CIICIBAHN B
YUHIHIIATA 3aPajId OJOKHUTETHHUS €(PEKT, KOMTO MPYIIOBOTO OOYUCHHE € UMAJIO BBPXY
Jierata cbe crenuaiHy Hyxkau. Cera To3W METOZ Ha MperojaBaHe € paslpocTpaHeH
BBbB BCHYKH 0OpA30BATEITHU PaBHHMINA, HO OCHOBAaTa CH OCTaBa ChHINaTa: 0OyUeHHUETO,
ChOOPA3eHO C HYXUTE HA yYAIUTE Ce, € OT MBPBOCTEIICHHO 3HAYCHHE. 3aT0Ba € Ba-
KHO J1a C€ CI1a3BaT OCHOBHUTE MPaBUJIa, IPUCHIIN HA BCHUKH (pa3u Ha MPEToiaBaHeTo
u yueHeto. Kak ja paboTuM ¢ yuuTen B €KHIl TI0 BpeMe Ha Jaca M KakK J1a TIOATOTBUM
MarepHaia, KOWTo IIie MpenoraBamMe — TOBa Ca BAYKHUTE BBIIPOCH, KOUTO CTaTHsTa Pas-
miexna. J{oobp nprmMep 3a Ho00HO CHTPYAHMYECTBO B IIPENOAABAHETO € ISHHOCTTa Ha
ArpapHaus yHuBepcHTET B [IIOBIHB, KOATO 1aBa BH3MOKHOCT 32 OBJICIIN U3CIICABAHUS
1 33/1bJI00YCHH MTPOYYBAHHS.
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