Cmpamezuu Ha 00pazoeamenHama u HayyHama nonumuka, 200una XX, krnuoicka 6, 2012
Strategies for Policy in Science and Education, Volume 20, Number 6, 2012

Cmpameauu 6 06pazosamennama NOIUMuKa
Strategies in the Educational Policy

COINAJIHATA ITEJAT'OI'MKA KATO ITPAKTHUKA:
JAUCKYPCHUBEH AHAJIN3 HA BBJITAPCKHUA OIIAT

CunBus Hukonaesa
Cocgputicku ynusepcumem ,, Ce. Knumenm Oxpudcku *

Pe3tome. Crarusita mpecTaBs pe3y/ITaTUTe OT HACKOPO MPHUKITFOYHIIO EMITUPUY-
HO M3CJIC/[BAHE HA MPAKTHYSCKUTE U3MEPEHHUS HA COIMAIHATA [TEIar0ruKa y Hac. B
OCHOBATa Ha M3CIICBAHETO € TUCKYPCHUBHUSAT aHAIM3 HA MyOIUKAIMY 1 aKa[eMU-
HU JJOKyMEHTH, KOUTO OTPa3sBaT OTHOCUTEIIHO Pa3INuHH NPAKTUYECKH U3MEPEHHUS
Ha COIMATHOIIECArOTMUECKOTO — KaTO COLUAIIHUA MEPKH U ChOUTHSI, HO CHIIO TaKa U
KaTo 00pa3oBaTellHa MPAKTHKA.

[MonyueHnTte U aHANM3UPAHU JaHHU ¥ WUH(OpPMAIHS JaBaT OCHOBAHUE Ja Ce
mpueMe, 4e Karo OOIIECTBeHA MPAaKTHKA COIMANIHATA TEeIaroruka € CBOeoOpa3Ho
HaMMEHOBAHHUE — ,,[IIaNKa"™ HA PA3IMYHA U OTHOCUTEIHO CAMOCTOSITEIIHH ChOUTHS
U JICWHOCTH B 00JaCTH KaTo 00pa30BaHUETO, COIMAIHATA padoTa MIIM COLMATHI
KOHTPOJI ¥ KOopeKius. ToBa MOTBbpk/1aBa OYaKBAHETO, Ye MEKY COIMAJIHA Mearo-
THKa U colfialiHa paboTa MMa MHOXKECTBO JIOTIMPHU TOYKH, HO HE U 3HAK HA PABCH-
ctBO. ChIIIEBPEMEHHO Ce MOTBHPXK/IAaBa U HAOIIONCHUETO, Ue B IIPHPOIATa Ha 0Opa-
30BAHUETO Ca BrpaJicHH OCHOBOIIOJIATAIIN COI[ATHA HOPMH, KOETO MPAaBU BPh3KaTa
MTOMEXTy UM ChIOOBHA U HEM30EKHA.
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BnBenenne

3a uHTEpECyBalIUTE ce OT B3aMMOJCHCTBUETO MEXKIAY 00pa30BaHUETO U COLUY-
Ma He ca HOBOCT HUTO AMCKYCHUTE OKOJIO ChIIHOCTTA M MPOSBJICHUATA HA COLUA-
HaTa IeJaroruka, HUTO HeiHNUTe Oe3CTIOPHH JOCTIKEHHUS U B IPAKTUKATA, U B TE€O-
pusita. Heciydaiino HeitHaTa mpoOiieMaTHKa IPUBIMYA CIIEHUAIMCTH OT Pa3InIHU
HAy4YHH U IPAKTHYECKH 00IAaCTH, BKIIOYUTEIHO CHOACIALIN PA3IUIHU MTO3ULINH.

Omwe npe3 90-Te rogMHN Ha MUHAJIUS BEK y HAC C€ MOSBMXA IBPBUTE JOCTA
CMEJIH OIUTH 32 KOHIIETITYyaJIM3UpaHe Ha COLHATHONEAarOrHiecKOTO Karo TeOpusi
u npaktuka (H. Bmaguncka, H. IlerpoBa — AumuTtposa, I. Kones, M. LiBetkos, UB.
Kaparbozo, M. PyceBa). Cpen akTyanHuTe U M3CIIeA0BaTENN Y HAC ITBK C€ cpeniar
HMMEHaTa Ha aBTOPH, Bede YTBBPAWIH ce B o0macTu karo ¢unocodus Ha oOpazoBa-
uueto (Tp. [Nonkoue), obma nemgaroruka (. LBerkos, JI. [Tonos), meTomonorus
Ha neparoruueckute uscieasanus (I. brukkos), dunocodus u Teopus Ha Bb3NH-
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tanueto (K. Canynmkuesa, H. bosxuera). [locneqnure 2—-3 necerunerus ,,0T-
miefaaxa® ¥ eJHO OPUTHMHAHO MO CBOSITA IBPBUYHA U3CJIE0BATEIICKA OPUECHTALIMS
aKaJIEMUYHO MOKOJICHHUE COYUAHU nedazo3u, 3a KOeTo T (COoIhaHaTa IeIaroru-
ka — 6en. mos C.H.) HUTO € Omia, HUTO K MOHACTOAIIEM € HikakBa HOBoOCT (P.
Kysmanosa-Kapranosa, I. Mexanmxkuiicka, T. Manacuea, C. YaBnapoBa-Kocroga,
M. Bopucosa, B. bosnosa, Bi1. [ocriomunos, I. Tlerpos).

B MHOTO OT aKkTyamHUTE MyOIUKAIIUY TUITMYHUSAT OOCKT Ha COLMATHOIIEIarOT u-
YyecKara Mmojikpena € COlUaIHO- WU 3PaBHOOIICTCHUST Bh3pacTeH win jnete (M.
Bopucora, B. bosnosa, Bn. I'ocnogunos, B. bopucosa, JI. TonopoBa), To3u/Te3u
C acoraiHo win antucoruantio muciieHe u nosenenue (I [lerpos, E. Panrenosa,
T. Manacuesa, b. KpuBupazaesa) wnu cbC 3aTpynHeHa couudanHa unrerpauus (5.
Touesa, 1B. UBanos, C. YaBgaposa-Kocrosa, C. Bepbanosa, B. boxwunosa u jap.).
He ocraBar Hezabens3anu o0aue M MPEIU3BUKATEIICTBATA MIPE]] COIUAIHOTO Ch3-
psiBaHe, UHTErpalus U KOMIIETEHTHOCT Ha MPEJCTABUTEIUTE OT BCUYKU Bb3PAcCTH
— neua, roHou 1 Be3pactaH (L. Jlesreposa, B. boxxunosa, Bi. [ocniogunos), npex
TAXHOTO TpakIaHCKO oOpa3oBanue u Br3nuTtanue (JI. Crpakosa, Em. Bacunesa, P.
Bacunesa, C. Lserancka) u uenHoctHo gopmupane (I1. Koctosa, JI. Crpakosa, f1.
MepnrxaHoBa).

MHoO31Ha aBTOpU OTIEIAT MAJKO, HO Ha MPAKTHUKA JTOCTAThUHO BHUMAHUE Ha
,,CK3UCTCHIIMAIHUTE BBIOPOCU™ HA colManHaTa negaroruka. ChIIEBPEMEHHO Te
JIOCTa MPUCTPACTEHO C€ OTAABAT HA MPAKTUYCCKU MPOCKTH U MHUIMATHBH, OUep-
TaBalllld aKTYaJIHUTE COLMATHONEIArOTMYECKU MPUOPUTETH, MOJNETa U NPAKTUKU.
Hemro moBeue, MMEHHO cpell TSIX €€ OTKPOMXAa U OCHOBHUTE PAJCTENN Ha MOCTE-
MIEHHOTO ¥ OTAalieuaBaHe OT JIOHOTO Ha MEarorMYeCKUTE HAyKU U JTOOIKaBAHETO
1 MakCUMaJIHO JI0 LISJIMTE U CPEJICTBATa Ha colnuaiHara padora. Kasano mo apyr
HauMH, BCE MO-PAJIKO CSAKAIl COLUUATHOTO BH3MUTAHUE U UHTETPALIUSI CE TPETUpaT
KaTO CHHOHMMHM Ha COOCTBEHO MEIarornyecKy 3a/1a41 U MPAKTHKH, U BCE MO-YECTO
TE Ca aCOIMMPaHU ChC CHIITHOCTTA U MPAKTUKKUTE Ha COIMaliHaTa padora.

Pa30upa ce, Ta3u TEHACHIMS HE € CiIy4aliHa, a UMa CBOETO KaKTO II00aiHo,
TaKa ¥ JIOKaJHO o0sicHeHue. [Ipe3 mocieHuTe qeCeTHUIISTHS, KOraTo y Hac COlra-
Hara paboTa ce yTBHPIU STHOBPEMEHHO KaTo c()epa Ha KOHIICTITYATHH ThPCCHHUS U
TEPUTOPUS HA MPAKTUICSCKH MHOBAIMH, 2 00Pa30BaHUETO HAKAK ECTECTBEHO U JIEKO
ce MpeBbpHA B HEMH YCTOMUYMB MapTHhOp. Heiro moseye, cpen CreUUaIuCTUTE U
B JIBETE O0JIACTH, Y HAC M HE caMo, YOCJCHHUTE, Ye COIMaHaTa reaaroruka (Kato
MPaKTHKA) € TO-CKOPO ,,COIUAITHA OTKOJIKOTO ,,lIEIarOTHUKa™, CAKall ca mpeodia-
JlaBalllaTa 4acr.

BebinocT mogo6Ho pa3dupane He 3By4H PEBOIOIIMOHHO, HO IThK € 0e3CIOPHO aK-
TYaJTHO U YOSIIUTEITHO M JIHEC, Thil KaTO 3a COLMATHOTO HH Pa3BUTHE OOPa30BAHUETO ©
JIOKa3aHO MOILIEH MHCTPYMEHT. B HallmoHanHaTa HU UCTOPUS UM TOCTAThYHO MOJIHU-
TUYECKH, HO €ITHOBPEMEHHO C TOBA H JTyXOBHO-IIPOCBETHU CHOUTHS U MPOLIECH, YUETO
KJTFOYOBO 3HAUCHUE € MPENIOIPEIEITUIIO TIOCOKUTE Ha OOIISCTBEHOTO Pa3BUTHE.
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TakaBa €BOIIOIMOHHA POJIsSI HAIIPUMED U3UTPaBa HAIATAaHETO HA XPUCTUSHCTBO-
TO Karo o(HIIMaTHa HAIIMOHAIHA PEJIUTHSI U Ch31aBaHETO Ha aBTOHOMHA ObJIrapcka
apxuenuckonus B cpeqHoBekoBHa brirapus (864—870) (bakanos & Koes, 2001).

[TonobeH e counanHuAT eeKT U OT MOCIEABAIOTO IPHEMAHE U Pas3lpoCTpaHe-
HHUE Ha CIIABTHOOBJITapcKaTa MUCMEHOCT U KyaTypa (852—-889), kakTo u OT Hammc-
BaHETO U MONYJIIPU3UPAHETO HA MbpBaTa ObJIrapcka UCTOpHUS B 30paTa Ha brirap-
CKOTO Bb3paxxaane (1762).

CxoieH colMajIHO MOAKPEIsIL] W pa3BUBalLl € U e(EeKThT OT mosiBaTa U AeH-
HOCTTa Ha IIbPBUTE OBJITAPCKUA PEITUTHO3HU M CBETCKH YYMJIMINA, HA YUTAIUIIA-
Ta U KyJITYPHO-TIPOCBETHHUTE JApYKecTBa. brarogapenne Ha TsAX mpe3 mepuona Ha
Bb3pakaaneTo B TOraBamrHoTO OBJITapcKo OOLIECTBO, MPHU TOBA B YCJIOBHUSATA HA
OTCHCTBAILA ABPKABHOCT, CE CIIy4YBa OHAa3H KYJITYPHO-IIPOCBETHA EBOIIOLHS, KOSITO
CTaBa Hepa3JeliHa 4acT OT ycliexa Ha yCHIIMATA 32 HApOJHO 0CBOOOXKICHHUE, Ty XOB-
Ha aBTOHOMHOCT U AbPKaBHA HE3aBUCUMOCT.

ToBa, koeTo 00eTUHSIBa BCHUKU TE€3H IPAaHIMO3HU I10 CBOETO HCTOPUYECKO 3HA-
YeHue ChOUTHS, €, Ye B OCHOBATa Ha MPEAU3BUKAHOTO OT TSAX COLUMAIHO pa3BUTHE
WK TIPOMSIHA CTOM OTpejiesieHa MPOCBeTHa/00pa3oBarenta JeHHOCT, HHUIUATHBA
nnu npaktuka. [loHacTosimeM exeJHEeBHO CME CBUAETENN Ha NMOA00OHA CHHEprus
MexncOy nedazocuiecka noOKpena U COYyuanna OUHAMUKA.

TakaBa e chabaTa U Ha cOyUaIHama nedazocuxd, 3a KoITo B3auMOICHCTBHETO
MEXIy COLHMAIHO U NeJarorndecko IMa MHOTO U MHTEPECHH M3MEPEHUsI KaKTO Ha
KOHLENTYaJIHO, TaKa M Ha IPWIOKHO paBHHUIIE. be3 1a e yHuBepcaieH MOHATHEH
WM IPUIOKEH CHHOHUM Ha colaliHaTa paboTa, T crnocoOcTBa 3a HEHHUS ycIex
U pa3BUTHE, KaTo MpeJyiara pecypcu, METOON M MOAXOAH, KOUTO M3ITbIHSBAT 3Ha-
YUMHU coUMalHu QyHKOMHA. MoXe J1a ce Kake, ye MMEHHO 00pa30BaHUETO, KaTo
KOMIUIEKCHa OOIIECTBEHAa CUCTEMa M MPaKTHKa, € TOBAa, KOETO MapTHHUPA yCIeMI-
HO Ha COLIMAJIHUTE TMOJUTHKU U ACHHOCTH, MOAKPEISIMKA TEXHUTE LETN U yCHUIHS.
Hemmo noseue, xkato 0a3uceH eIeMEHT OT aKTYalHUsI cOYuUaleH npoekm 3a UKOHO-
MHUKa Ha 3HAHUETO Ype3 YUCHE Ipe3 LENUs KHUBOT, TO € U3UTHATO 0 PAaBHUIIETO
Ha HoBa mioOanHa (punocodcka) napagurma Ha ,,JIOCTHHIYCTPUAIHOTO HU BpeMe
(I1. dpaksp).

Bcuuky T€3u OTHOCUTENHO PA3IMYHH TOIJISIU BHPXY TEOPHUATA M MPAKTHKATA
Ha COIlMajHaTa IMEeJIaroruKa Morar JEeCHO Ja ObJaT pa3lo3HaTH B IyOJIMKyBaHH-
TE Mpe3 MOoCcIeTHUTE TOAWHN MOHOTpadun U yHuBepcuTeTcku yueOHuuu (Kones,
2010: 372; Kones, 2008: 188; Kaparro3oB & Pycesa: 1996; 1{setkoB, 1996). 90-te
TOIMHY Ha MHUHAJIVSI BEK ITBK JaJl0Xa CTapTa Ha Ch3[aBaHETO Ha YHUBEPCHUTETCKU
crenuanHocTy ,,ColnanHa NeJaroruka’, a Kora u Kbje TOYHO TS Hail-Hampen e
YTBBPJICHA KaTo aKaJeMHYHa JTUCIIUILTNHA, MOXKEM JIa CIIOPUM.

YHHKaNIHOTO B cyyasi o0ade e, 4ye TO3H aKTyaJleH U OPUTHHAIICH ObJIrapCKH OMUT
ce aKyMyJMpa [0 MHOTO aNTepHaTUBHU KaHaiuu. Pa3dupa ce, MHOTO ChIIECTBEHH B
TO3H MPOILIEC Ca POJIATA, AHTKUPAHOCTTA M MHUITUATUBHOCTTA HA aKaJICMUYHUTE 3BE-
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Ha ¥ O(UIMATHUTE UHCTUTYIUH. [[apanenHo ¢ TSX, a MOHIKOra U Ipelu TAX, C HOBU
WJIeW W pEIlICHNs B MPAKTUKAaTa HABIU3aT TPKIAHCKU MHUIIUATHBH, HE(POPMATHU
MIPAKTHKH, MEXTYHAPOIHU JBMXKCHUSI K MPEXKHU, €BPOIECHCKH MTPOrpaMu U IIPOEKTH.

Bcuuko ToBa Me MOTHBHpA J1a MOTHPCS U aHAIM3UPAM JIOCTAThYHA 10 00eM
Y KaueCTBO MH(GOpMAIIUs 32 aKTyaJTHUTE MPAKTUYESCKN U3MEPCHHS Ha COIUall-
HOIleJaroruueckara npakTuka y Hac. To3u Mol uHTepec O¢ TOIBIHUTEITHO O~
XpaHeH OT ()akTa, 4e MOHACTOAIIEM Y HAC C€ YYBCTBA CHJIHA HYXKJa OT COOCTBE-
HU U3CJIeIBaHUs, JaHHU U JOKA3aHU B MPAKTUKaTa IPUOPUTETU U PEIICHUS.

Hakparko, yerma Ha HacTOSIIOTO EMIIMPUYHO U3CIICABAHE € JIa CE OUEPTasT aB-
TEHTUYHUTE NPAKTUUCCKU U3MEPEHUS Ha COI[MAIHATA IEJaroruKa y Hac, KaTo OCHOBA
3a TI0-HATaThIITHO pa3padOTBaHE HA HEWHUTE KOHIICTITYaTHH PAMKHU U MIEPCIICKTHUBY.

Peanusupanoro nscnenBane O¢ MOAYMHEHO HA CIETHUTE OCHOBHU U3CT1€0084a-
MeNCcKU 3a0a4iL.;

— J1a ce cr0epar, mpoydaT U CUCTEMaTH3Upar JOCThITHUTE HHPOPMAIIMOHHN Ma-
CHBH U HOCUTEJIH, KOUTO OUYepPTaBaT aKTyaJIHUTE NPUII0KHU U3MEPEHUSI Ha COLlUATI-
Hata nenaroruka y Hac cien 2000 r;

— Ha OCHOBATa Ha aHaJu3a Ha chOpaHaTa eMIUpUYHA WH(GOPMAIIHS JIa CE Ouep-
TasiT OCHOBHUTE TEHACHIIMU U MPUOPUTETH B MPAKTUKATA Ha COIMAIHATA MEeJaro-
ruka B bearapus nonacrosiiewm;

— J1a ce MPOTHO3UPAT U MPOCKTUPAT Bh3MOXKHHU/HYKHH ITOCOKU ¥ TTPUOPUTETH 32
OBJICIIO TBITOCPOYHO PA3BUTHE HA COIMATTHONEAATOTHIECKATa TEOPHUS 1 MIPAKTHKA.

QOuaxeanemo e, 4e Ha MPAKTUYECKO PABHUIIE KATO COLMAIHOIEAATOTUYCCKU
Morar Jia ObJaT pa3o3HaTH U ONKMCAHU JICHHOCTH U MEPKHU, KOUTO ChUETABaT Bh3-
MOYKHOCTHUTE Hali-Beue Ha MeJarori4eCcKUTe MPAKTUKK U COLMaIHATa paboTa, a He
Ce CBEXKJAT JI0 KOSITO U J1a € OT JBETE WM KOSITO U J1a € TpeTa.

Obexm Ha HACTOSTIIHS AaHAITU3 Ca EMITUPUYHU JJaHHH 1 IOKYMEHTaTHH apTe(haKTH,
MPECTABIISBAIIH IO CHIIECTBO Pa3HOOOPA3HETO OT ABTCHTHUYHU MPAKTHUECKH B3a-
MMOJICUCTBHSI MEXKY COLMATHOTO U MEAAroruyecKoTo.

Ilpeomem Ha aHanmM3a ca BOICHIMTE M3MEPEHUS HA COYUATHAMA NedazocuKa
KaTO THIT COIMAJTHA MPaKTHKa (pa3yMHa/mo0pa MpakTHKa WU MPUIOKHO ITOJIE).

Meroauka Ha U3CJIEABAHETO

N3cnenoBaresickoTo MpeIu3BUKATENICTBO B CIydas ca MHOrooOpa3Hara ChIIl-
HOCT M JIOCTa Pa3HOINOCOYHOTO Pa3BUTHE HA COLMAJIHATa MENaroruka Karo Teo-
pHs U MpaKTHKa MIPe3 HACTOSAIMIMA BeK. MHEHMETO CH IO BBIIPOCA ChM CIOAEIsIIA
HEEeTHOKPAaTHO ChC 3aMHTEPECOBAHUTE YMTATEeNM B mybnukanuu ome mpe3 2005
r. (Hukomnaesa, 2005). [Ipe3 Te3u romuHM, KakTo M MpeId TOBA W MOHACTOSLIEM,
MHOTOCMHCIIMETO 1 MHOTOOOpa3neTo Ha COLMaNIHaTa IeJJaroruka NpoabKaBar J1a
MPOBOKMpAT He eIUH H3clienoBaren Mo ceera W y Hac (Bnmamuncka & Ilerpoga,
1994: 80—-89; Canynmxuesa, 2006: 14-23; [Tonkoues, 2012: 194-197; buxkos,
2006: 28-34; Kytesa, 2008). Bce nmak Morar z1a ce npuemar 3a KOHCEHCYCHHU HSKOJ-
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KO Oa3MCHHU PaBHHIIA, HA KOUTO ce Ae(UHUPAT CMUCIOBUTE YIOTPEOU HA COIMAI-
HaTa MeJaroruka, a UMEHHO:

— COYUANHAMA Nedazo2uKa Kamo cneyupuyHa Gopma Ha KOMNIEKCHA 408euKd
npaKmuxa u onum;

— COYUATTHAMA Neda202uKa Kamo HayKa Wiy HAy4YHo HANpasieHue;

— COYUANHAMA Reda202UKa Kamo y4ebHa OUCYUNIUHA U YHUBEPCUMEMCKA Che-
yuaiHocm;

— COYUANHAMA Neda202uKa Kamo npophecuoHaria OeuHoCm u KOMNemeHmHoCcm
(Huxonaesa, 2005: 3-17).

TMomexay uM Ge3CHOpPHO ChINECTBYBAT IEPMAHEHTHN CHCTEMHH BpB3kH ((ur. 1),
KOHUTO 0bave ca rbBKaBH (MOIATIMBHI HA TSKYIIIN BITUSHIS) M TOPAIX TOBA AUHAMUYHH,
T.e. IPOMEHSIIIN C€ BB BPEMETO, MPOCTPAHCTBOTO U KOHTEKCTA MK CUTYAITHATA.

MpaKTuKa KOMMETEHTHOCT Hayka
1 npocdecumn 1 06pa3oBaHue

couvanHaTa nefarorvka
KaTo HayKa/Hay4Ho

Hanpagnexune
CcouManHoneaarornyecka

KOMNETEHTHOCT

couManHaTa negaroruka
KaTo akafieMnyuHa
AMCUMNInHA

COLManHomne arornyecka
MpaKTIKa

COUManHaTa Nneaarorvka
KaTo YHUBEPCUTETCKA
cneunanHocT

coLmanHoneaarornyecky
npodecuu

@ur. 1 — CucreMHH BpB3KH MEXIY CMUCIOBHUTE YIOTPEOH Ha COLMATHATA
nearoruKa

Taka Hampuemep BbpXy OajlaHca MEXIy HAayYHHTE U HMPAKTHUECKUTE MOCOKU
U MoJIeTa Ha COLMaiHaTa NeJaroruka BIUsHUE OKa3BaT MapajelHo CyOeKTH u 00-
CTOSITEJICTBA W Ha JIBETE PaBHUILA. B eHM OTHOLIEHUS IPAKTUKATa € MO-T'bBKaBa U
BoJeIIa (Harp. 10 OTHOIIEHHE Ha T.Hap. MPHOOIIaBao 00pa3oBaHue, KOETO Y HAC
Hal-HaIlpe] ce KOHLENTyaIu3upa U MPHIOKH OT OPraHU3aliH B HEMIPABUTEIICTBE-
HUS CEKTOp), a B APYT'M — HAYYHUTE THPCCHUS M3MPEBAPBAT NPAKTUYECCKHUS OIUT
(Hamp. Mo OTHOILIEHKE Ha KOHLENTyalu3upaHe Ha MpodeCcHOHaTHIS PO U HO-
TEHLMAIHA pean3alysi Ha COLMAIHUS MeAaror).

551



Cunsust Huxonaesa

[TogoOHuU ca M B3aMMOOTHOUICHUSTA BBTPE B CAMUTE CMHUCIIOBH rpynu. Jla pe-
YeM, pa3BUTHETO Ha COLIMAIHOINENArOrMYeCKOTO O3HaHUE CaMO MHAMPEKTHO Jie-
TEPMHUHHPA 00JIMKA Ha COLIMAIHATA IIEAarorvKa KaTo yHUBEPCUTETCKA AUCIUIIIHA
WK criequaiHocT. ToBa MHOTO yCHENIHO 3a0esi3Ba 1 U3ciieiBa eMIUpuaHo TpasH
[MonkoueB (ITonkoues, 2012). ABTOpPBT U3XOXKAa OT pa3OMpaHETo, Y€ IpHU paspa-
0OTBaHETO Ha COLMAJHATA [IEaroruka KaTo akaJeMHUYHa AUCIMIUIMHA B Pa3jiny-
HO ChY€TaHHE M CHOTHOLICHUE CE MpHJjlaraT W/WIK ChYeTaBaT Pa3InyHU MOJXOAU
3a QUCLMIUIMHAPEH IM3aiiH U TeMaTuieH noadop, Kato ce 00XBalla J0cTa MHUPOK
cnektsp ot Temu (Ilonkoues, 2012: 195). Toii nepudpaszupa U. A. Jlunckuu (JIu-
nuHckuy, 2001: 13-20), cnopea koroto GopMyIHUpPOBKHUTE HA TEMHUTE B ydeOHHUTE
IporpamMu 1O collMajHa Megaroruka B Pycus cbueTraBaT mOHE YETHPH pa3INuHU
HayYyHH (IUCUMIUIMHAPHM) MapagurMH: Heddecocudeckd, cOYuoIocutecKkd, Coyuo-
J020-nedazozuiecka u coyuarHoneoazoeuyecka. OT OMUT BCEKH YHUBEPCUTETCKU
MpenoAaBaTes 3Hae ChIIO Taka, Ye TEMaTWYHUAT MOAOOp B €IHA AUCLMIUIMHA €
JETepMUHHUPaH U OT COOCTBEHUTE MY (PHUI0CO(PCKH U TEOPETUUHU MPUCTPACTHUS U
BKycoBe. B TO31M cMUCBHI TpaHC(OPMHUpPAHETO HA HAYYHOTO IO3HAHHME B Y4eOHO
(akaZeMUYHO) MPOEKTHPA KAKTO CUCTEMAaTHKaTa U MOCTIDKEHUATA Ha HayKaTa WU
HYXIUTE U MOJHTE B IPAKTUKATa, TaKa U CyOEKTHBHUS MOIJIEN Ha aBTopa Ha y4ueo-
Hara mmporpama 1 crieiuuuHus akageMruieH KOHTEKCT, B KOiTo Toil pabotu. [lo-
KBCHO I1I€ BUAMM, Y€ TOBA Y HAC SICHO JINYM U 110 OTHOIIEHNE Ha IPEJIaraHuTE Ma-
THCTBPCKH MIPOTPaMu, KaKTO U 10 cepute Ha MyONUKAUHUTE U U3CIICABAHUITA.

[Tpu aHanm3a 1 00001IEHKATA KATO OCHOBA 38 CPABHEHUSI €A M3IIOI3BaHU KAKTO MOU
MO-PaHHU TEOPETHYHU IpoyuBanust U oueHkd (Huxomnaesa, 2008: 244), Taka 1 TakuBa
Ha JipyrH kojieru B crpanara (I. bikkos, Ki. Camynmxuesa, Tp. Ilonkoues, H. Bna-
nuHcka, H. I[erpoBa—/Iumurposa, P. Ky3manoBa—Kapranosa, B. Kyresa u np.) V.

CwOupaneTo Ha HEOOXOOAUMHUTE WHPOPMALIMOHHA MAacUBH U JaHHU CTaHa Bb3-
MOJKHO 4pe3:

— nperien Ha (aKyITEeTHU eEKTPOHHU CTPAHUIM U JINHKOBETE KBbM TSX, Ha KO-
UTO ca AOCTBIIHN OQHULIUAIHYU TOKYMEHTH 3a y4eOHOTO ChabpKaHHe (OPUTHHAIHU
WIN U3BAJKU) HA CIIELUATHOCTHTE ,,COlMaIHa Mearoruka‘’ B pa3inuHu yHUBEP-
CHTETH B LisUIaTa cTpaHa’;

— mpemiea Ha TOCTHIIHUA OMOJIMOTEYHH KaTano3u (C MpeaguMCTBO Ha YHUBEPCHU-
TETCKHUTE TaKHBA);

— mpemie] Ha JOCTBIIHM COOPHHULM OT HAyYHH M HAYYHONPAKTHYECKH (HOPYyMH
B c(epaTa Ha menarorukKara M coluaiHaTa paboTa, KOUTO BKJIIOYBAT TEMaTUYHU
obnactu oT cepara Ha COIMATHATA MTearoruka’;

— Ipemie Ha COLMAIHNU MPEXH, OIoroBe U ()OPYMH ChC CBOOOAEH AOCTHII, Ha
KOUTO MMa IMyOJIMKyBaHW OT3MBM M MHEHHS MO TEMH, CBBP3aHU ChC COLMAIHATA
Melaroruka KaTto TeOpHsl ¥ MPaKTHUKa y Hac.

Cn0panuTe 1aHHU 0sXa KONMYECTBEHO U Ka4eCTBEHO 00pabOTEHH ChC CICTHU-
TE Memoou 3a KOIu4ecmeeH U Kauecmeer anaius, a IMEHHO:
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— 0OKyMeHmaneH u KOHMeHm-anaiu3 Ha OQULIHAIHUTE TOKYMEHTH 32 y4eOHOTO
ChIbPIKaHHE;

— KOHmMeHm-aHaIu3 Ha HAaUMEHOBaHMATA U KIIOYOBUTE AyMH (KBIETO ca J0C-
TBIIHU) Ha ITyOIMKALKH 110 TeMara;

— conocmagumenel (CMucios) ananuz Ha 0nor/Gopym TeKCToBe.

Uzcnenpaneto e 6a3upaHo Ha OOCKTUBHM JaHHH, HATUYHU B CICAHUTE HOCUME-
JU HA eMAUPUYHA UHDOPMAYUSL:

— 23 exunHu u3nanus Ha xaptueH (13 cOopHunu ot Hayunu ¢opymu u 10 ro-
JUIITHALY Ha GaKyaTeTUTE) U eJIEKTPOHEH HOCUTEN (AUCKOBE, TMHKOBE C MaTEepH-
alli OT KOH(EPEeHIMK) Ha eKUNu oT 6 dakynrera (4 ynuBepcutera? u 1 pernon
(obmmnua Bapha);

— eJIEKTPOHHU KaTajao3u Ha 2 YHUBEPCUTETCKH OMOIMOTEKH (TO-CIIeHaIHo Ha
Codwmiickus u [InoBauBcku yHHUBEpCUTET”);

— ouMaTHu JOKYMEHTH 3a Y4eOHOTO ChABP)KaHWE Ha OaKaJaBbPCKH U Ma-
THCTBPCKH MPOrpaMu B cdepara HA COLMAIHATA MEAAroTuKa B 8 ObIrapcku yHH-
BepcuTeTa U TexHute 9 Qakynarera — yueOHHU TUIaHOBE, KBAIN(UKAIIMOHHU XapaK-
TEPUCTHKH.

[To-noapoOHO XapaKTEpPUCTHKHUTE U MapaMeTpUTe Ha 00pabOTEHUTE M aHAJIH-
3UpaHd MAacHBH M JAaHHH Ile ObJaT MPEACTABCHH NPH NPEACTaBsIHETO U Ha MOIy-
YEHUTE KOJIMUECTBEHN M KauecTBeHH pesynrtaru. [IpoyuBanero Oe peannsupano B
nepuona Mmapt—tonu 2012 .

OO0cbikIaHe Ha pe3yJITaATHTE OT U3CJIeABAHETO

Coyuannama nedacoeuxa Kamo cghepa Ha cneyupuuna npaxmuxa, npoghecuo-
HanHa paboma u KOMNEemeHmHOCm

3a 1a ce oyepTasT aBTCHTUYHUTE U3MEPEHHMS Ha COLIAITHATA [IeIarorkka Kato cdepa
Ha crienMQUyHa MPaKTHKa, TpodecroHanHa padoTa 1 KOMIETEHTHOCT, B U3CIICIBAHETO
ca M3MOJI3BaHH JIBa THIIA EMITMPHYHH JAHHU U pecil. THOOPMAIIMOHHH HOCHTEN:

— Keanuguxayuonnume xapaxmepucmuku Ha ClielIHaTHOCTHTE ,,CoLMaHa T1e-
Jaroruka’ Ha 6akajaBbpCKa U MaruCcThpCKa CTEIECH, KOMTO ChbpiKaT HH(OpMALHs
3a chepuTe Ha peanusalys, Bb3MOXKHU 3a€MaHU NO3UIMHU, TPO(YECHOHATHU KOM-
NETEHTHOCTH ¥ 3HAHUS Ha COLIMAJIHUTE MEIaro3u U CICHUATUCTHTE, U3ITBIHIBALIN
COIMAJTHOTIEIArOTNYeCKU (PYHKIIMU U ACHHOCTH.

— Orpomen ooem (Haz 350) ot nepeghepupanu nybnuxayuu, CbOpaHu Ha OCHOBA-
Ta Ha U3aJICHN COOPHHIIM C MaTePHUAIIU OT HAYYHOIIPAKTHYCCKUA (POPYMH, B KOHTO
MO-TOJIIMATa YacT MPEACTABAT HE CAMO M3CJICA0BATEICKU PE3y/ITaTu, HO U 100pu
NPAKTUKU U MOCTIKCHUs. TeXHH aBTOPH ca KaKTO YHHBEPCUTETCKH KaJlpu, Taka U
MHOTO CIICIMAIUCTU OT IPAKTUKaTa, KOUTO B pa3pabOTKUTE CH MPEACTABAT CBOU
NPAKTUYECKHU OIHUT U TOOPH MPAKTHKH.

Omnucanusta Ha chepure Ha NpodeCHOHATHN 3HAHUS, YMEHUS M KOMIIETCHT-
HOCTH B OTKPHTHTE KBAJTU(PUKAIIMOHHH XapaKTEPUCTHKH Ca JI0CTa 00XBAaTHU, pa3-
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MPOCTUPAWKH CE Ha IMUPOKA MpaKTHUYecKa TepuUTopusi. KOHIENTyalHO Hali-TOYHO
csKai obave UACUTe ca MpeCcTaBeHu B JoKyMeHTarusITa Ha [IlyMeHCKust yHUBEp-
cutet®. B Hes SICHO ce pa3mo3HaBaT HAKOJIKO 0A3UCHH OPUEHTHPA HA MPAKTHYCCKA-
Ta COIMAIHA MeJaroruKa, a UMEHHO!

— 4e TS € CBhpP3aHa C ,,0ChIICCTBIBAHE HA MEJArOTHUECKA, METOMOJOTHUYCCKA U
M3CIIEA0BATENICKA ICHHOCT B PAMKUTE Ha 00Pa30BaTEITHOTO MPOCTPAHCTBO™;

— Ye B Hes Clie/iBa Aa paboTiT ,,IpOheCHOHATHH, MOOYITHY CIICIMATMCTH C Ha-
YYHU 3HAHHS, YMCHUSA U KOMIECTCHTHOCTH... C ,,AHTETPATUBCH ¥ UHTEPAMCITUTLIHI-
HapeH XapakTep*;

— ye paboTara UM MPe/noiara MoKpernna i HHTSPBEHIINS MPEIH BCHUKO CITPSIMO
M@ C MapTUHAIHO, JICBUAHTHO W JICTUKBEHTHO MOBEICHUE, ChC CEMEUCTBA, C
PHCKOBH TPYIIH, XOPa C YBPEKIAHUSA*, HO CBIIIO TAKa U TAKKBA ,,C U3SBCHU 1apOu™,
,HYKJIACIIK Ce OT CIeIHaiHa 3aKpriia“, KaKTO U ¢ MHCTHTYIUUTE, OTTOBOPHH 32
TE3U IIeTICBH TPYIIH;

—Ye T4 € CBbP3aHa C U3MOI3BaHETO Ha HAKOJIKO OCHOBHHU THITA METOUKHU M TEXHO-
JIOTHH Ha paboTa C [eNIeBUTE TPYIH, a UMEHHO 3a (1) ,,coyuannonedazocuueckama
unmepeenyust 3a 00yyeHue u gv3numanue, (2) .pexaburumayus, a0anmayus, uH-
meepayus u peunmezpayus, (3) npogecuonanna opuenmayus u u3O0p Ha 0bpPaszo-
6amentu nPoOSPamu;

— 4ye npoeCHOHATHUTE KOMIIETCHTHOCTH Ha COLMANHUS IEAaror cicasa 1a
MOKPUBAT KOMIUIEKC OT MEAarOTHYECKH MPAKTHUKHU: ,, Ne0A2020-NCUXON0SUHECKU,
AHATUMUKO-OUACHOCTUYHU, KOPEKYUOHHO-PeXabUIUMAayuOHHU, OPaHU3AYUOHHO-
KOMYHUKAMUBHU, NPOSHOCMUYHU, COYUATHO-NPOPUIAKMUYHU U Op.";

— Ye Ha MPAKTHUKA CONUAIHUTE MEAaro3u Ce Hajara Jaa U3MbIHABAT J0CTa pas-
JUYHK JEHHOCTH: COIHATHONCIArOrMYeCKa, HAYYHO-METOIUYUECKA, KYJITYPHO-
MPOCBETHA, KOPEKIMOHHO-PA3BUBAIIA, OPTaHU3AI[HOHHO-YIIPABICHCKA, CHTPY/IHH-
YEeCTBO U ChbBMECTHA PabOTa ¢ HHCTUTYIIMUTE, PAOOTEIH ¢ Jelia U Bh3PACTHH, ChC
CTICIUATN3UPAHUTE OPTaHH .

[TpaBu BricuatyieHre (HAKTHT, Ue ABTOPUTE HA JOKYMEHTA CBBP3BAT peaiu3aliu-
ATa HA COIMAIIHUS TEIaror ¢ JABE OCHOBHHU c(epu: oOpa3oBarenHara M Ta3W Ha
3a€TOCTTA.

B kBanudukaimoHHaTa XapakTepucTHkKa Ha OakamaBpute mo ,,CorpanHa
nenaroruka“ B Tpakuiickus yausepcutet (Ctapa 3aropa) mbK Kato MOTEHIU-
aJHU BB3MOXHOCTH 32 peain3aliis c¢ OTKPOABAT COIMAIHUTE HHCTUTYIIHH 3a
JIella ¥ Bb3PACTHH, 00PA30BATCIHUTE U COIHATHUTE IIEHTPOBE, KBIETO MOTAT
J1a 3a€MaT KaKTO aJMHUHHCTPATHBHO-YMPABICHCKH, Taka U SKCIICPTHH MO3H-
uuu (CTEIUHATUCTH B CHCTEMara Ha MOJNOMAaraHeTo, COolHaiHara JAeHHOCT
u ap.). T.e. B TO3W BapHaHT CSKAll OPUCHTAIUATA € MO-CKOPO MPOCOIUAI-
Ha, OTKOJKOTO MpooOpa3oBaTeiHa MJIM MpOoTeaarornuecka. ToBa B HIKaKBa
CTEMEH Ce pa3MHHABa C MeJarornyeckara OpHCHTAIMsS Ha yuyeOHHs TUTaH Ha
CIEeNHATHOCTTA.
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HnTepeceH akueHT ce 3a0em13Ba U B KBATU(PUKALMOHHATA XapaKTePUCTHKA Ha
CHEIUATNCTUTE, IOATOTBSIHU B MarucThpckara nporpama ,,ConuanHa negaroru-
Ka 1 conuaiHa pabora“ Ha cpus yHUBepcuTeT. CaMoTo chyeTaBaHe Ha ,,COLH-
anHa paboTta“ M ,,coluaNHa eJaroruka’ mojackasBa onpeneacHa KOHIEenTyalHa
MIPUCTPACTHOCT B lyXa HA HEMCKUTE TPAIJUINH, KbAECTO COLIMAIHATA IIE1arorukKa
ce yTBbprKJaBa KaTo ONpeAeIIeH MOAXO0 U TUII MPAKTHKA B pAMKHUTE Ha COLMaJIHA-
ta pabota. [logoOHO ThIKyBaHHE ce 3a0elisi3Ba U B aHIJIOTOBOPALIUTE €BPOIICH-
CKM JI'bP’KaBH, KbJIETO COLlMATHATA MEJaroruka HaBje3e CPaBHUTEIHO OTCKOPO.
Tam Ts1 ce mpoTUBOMNOCTaBS HA BOAEIIO aAMUHUCTPATUBHUTE MEPKU U IEHHOCTH
Ha TpaJuLHOHHATa colaiHa paboTa, KaTo mpeiara No-uHANBHIYaJIeH MOAXO0.
KbM BCEKHM KOHKPETEH KJIMEHT U Clyyai, IpU TOBa MHBECTUpAlKU B HETOBOTO
COOCTBEHO Pa3BUTHE M MOTEHLHUAN 3a CIPaBSHE, a HE MPOCTO MOAKPEISHKU TO
(MHAHCOBO WMJIM JIOTUCTHYHO Ja MPEKUBSBA COLUAIHO 10-100pe. KomeHnTupana-
Ta MarucTbpcKa porpama € HacoueHa BOZACHIO KbM padoTa C Jena U J1a B pUCK
(conmanen wnm 3apaBeH). ChIIEBPEMEHHO c€ OTOENsN3Ba U HEOOXOAMMOCTTA 32
CBHTPYAHHUYECTBO U B3aUMOJCHCTBHE C MHCTUTYLIMUTE U MEXAY TAX, paboTa chbC
ChbBpEMEHHHM MHPOPMALMOHHA 1 KOMyHHKAIMOHHHU TEXHOJIOTHH, a TaKa ChILO U
M3CJIEIOBATEICKA U AMATHOCTUYHA JEHHOCT.

CMHUCTIOBUSIT KOHMEHM-aHAAU3 Ha 3arjaBUsATa Ha HepedepupaHuTe myOau-
Kauuu (CTaTHHM U CHhOOIIECHUS B COOPHUIM OT HAYYHO-NIPAKTHYECKH popyMmu y
Hac) 3a nepuoga 2000-2011 roguna odepTa net cneuupuuHUA cHepu HA UHTE-
pec:

— meopus u ucmopus Ha coyuanHama nedazo2uxa (Kosito e 0bJie KOMEHTHpa-
Ha MMO-HAaTaThK, B maparpada 3a u3MepeHuATa i KaTo HayKa);

— coyuannume npeouU3BUKAmMencmed u yeieeu 2pynu, KOUTo IpoOBOKUPAT Thpce-
HETO Ha HOBU 3HAHMS U OIIUT;

— npoghecuonannume 3Hanus U KOMREMEHMHOCMU, CBbP3BaHHU C XapaKTepa U
3aJlJaunTe Ha COLMAIHATA MeJaroruKa;

— U3NON36aHUME Y HAC UHMEPBEHYUOHHU NOOXOOU U MUNUYHU MeXHU Cybekmu, 1

— cneyuguunume memoou, yciyeu u cpeou 3a COLHaNHOIeAarornuecka pabora.

Conuannu npean3BUKaTeICTBa

Ipeouszsuxamencmeama, ¢ KOUTO CE€ AHTAXUPa COLMATHONEAArOTHYecKaTa
MpaKTUKa, MOrar J1a Obaar nudepeHIupany B TP TPYIIH:

— coyuanHomo paseumue u a0anmayus Karo IepMaHEHTHU U OOI0UOBELIKH IPO-
LECH, KOUTO MoraT Ja 6bar mpoQecuoHaIHO U MPEeAHAMEPEHO MOAIIOMOTHATH;

— coyuanHu puckoge, paxmopu u yciosus, KOUTO OKa3BaT HETraTUBHO BIUSHUE
BBPXY JINYHOCTHOTO Pa3BUTHE U COLMATM3ALINS;

— MURUYHY coyuanmu deguayuu, KOUTO MU3UCKBAT NMpodhecHoHaIHA UHTEPBEH-
nus (Tabmuna 1).
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Tadmmua 1 — Tunose npean3BuKaTencTBa (00EKTH), C KOUTO CE aHTaKUPa
COLIMAJTHONIEIarornyecKara MpakTHKa

CouunanHo pasButue CouunanHu puckose CouunanHu aeBMaunm

M aganTauusa (34 6poitHK eanHMLM) (43 6poiiHK eanHULM)

(101 6poitHn egnHULIK)

Coumanuzaums (5) HeratusHu counanHm Bam- | Arpecus (15)

CouuanHo Bb3nuTaHue (7) aHua (8) [JeBnaHTHO noseaeHue (13)

CoumanHu komneteHumm (12) | KoHtekcTHu puckose (18) | 3aBucumMoctm (15)
Bb3pacToso-ncmxonor.
kpuzm (5)

PaBHuLLe Ha crnipaBsHe (3)

Ilvpeusm kpumepuii 3a xiacuduuupane Ha cghepume Ha KOMNEMEHMHOCH C€
OCHOBaBa Ha TIXHATa OOBBP3aHOCT C €HO WIH JIPYr0 TEOPETUYHO WIIM MPAKTH-
YeCcKo HarpaBiieHHe. Taka ce cTurHa 10 000cOO0sBaHETO Ha TPU OCHOBHHU THIIA
npo(heCHOHATHN KOMIIETCHTHOCTH, KOUTO HAMHUPAT MSCTO B COILIMATHOIENArOTH-
YECKUTE IEHHOCTH U paboTa, a UMEHHO IMEAarormueCcky, COMAITHONEIarOTnISCKU
Y YIIPaBIICHCKHU.

KBM rpymnara na nedacoeuueckume ce NPpUIUCISBAT 3HAHUATA, YMCHHSTA U OTI-
uThT 3a Bh3nuTanue (16), npesp3nuraBane (3) u camopn3nutanue (1), pazBurue
(5) u popmupane (13), mpesennus (19) u kopekuus (1), odyuasane (5), nenaroru-
4yecko Bb3neicTBHe (4), oOpazoBaHe (5), MOTUBUpaHE (2).

Coyuannonedazozuyeckume KOMIICTEHIINH BKITIOYBAT: YMEHHMS U OTIHT 3a Ch3aBa-
HE ¥ TIOJTbPKaHe Ha B3aMMOOTHOIIICHHS ¥ KoMyHUKaIws (16), 3a 3akpuiia, monkperna
u 3amura (9), 3a uaTerpupade (7) ¥ HHTEPKYATYPHO Bb3MHUTaHKE (2), 32 KOHCYJITH-
pase (2), Hedopmanno odpazoBanue (2), opueHTHpane (1), penraBaHe Ha KOHPIUKTH
(1), 3a cormanuzanus (6) u peconunanu3zaiys (3), coruanHa npeBeHIus (2), MPOeKTH-
pane (3) u aganranus (5), xymanu3zanus (1) u conuanHo Bp3nutanue (2).

Ynpaenenckume xomnemenyuu Hali-4ecTo ca acOIMUPAHU CMUCIIOBO C OpPraHH-
supane (5), mnanupane (1), pproBonene (3) u ynpasisiBane (3).

Bmopusm xpumepuil, mo KoWTO Morar J1a ObaT Kiacu(pUIMpaHu MPaKTUIECKH-
T€ COLMAIHONEAATOTNYECKH KOMIIETEHTHOCTH, C€ OCHOBAaBa Ha cneyuguxama ua
0bexma, BbPXy KOUTO C€ Bb3ICUCTBA, U KOHMEKCM A, B KOUTO ce pabOTH.

Ilo obexm Gsixa pa3no3naru 60 OpoitHu enuHUIM, oOXBaliamny padborara ¢ aema
B puck (15), c Ge3npusopHu (2), ¢ BB3pacTHHU u cTapu xopa (2), Aeua u Jimia C yB-
pexnanus (12), nema u cemelicTBa ¢ npodnemu (4), ¢ ManUHCTBA (2), MITaIeKu
(2), obmHocTH (6) M 3aBUcuMHE (15)%.

Ilo konmexcm 0s1xa UACHTUDUIIUPAHU CAMO 5 Cilydas — ICHUTCHI[MApHA TIPaK-
THKa, IETCKU TPYI, CEMEHCTBO U CEMEHHO BB3MHUTAHUE, COIIMATHOIEAATOrHYECKa
paboTa B yuniuiie ¥ padboTa B COIMATHOIEAATOTHYECKA HHCTHTYIIHU.
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o ce oTHacs 00 usnoI36aAHUME 6 NPAKMUKAMA UHMEPEEHYUOHHU NOOXOOU,
KaKTO M pa3lo3HaBaHUTE CyOEKTH U 0OEKTH Ha MHTEPBEHIHA (IPOdEeCHOHATUCTH U
LIEJICBH IPYIIN), TO U3BBPIICHUAT KOHTEHT-aHAIIN3 IOBEAE 10 CIICAHUTE 00001eHN
pesynraru:

— HAOMIONABAT c€ 7 KOHYEenmyaiHyu nooxo0d 3a COIMAITHOIIeIaroTndecka pado-
Ta: XOJIMCTUYCH, MOPATHO-KOTHUTHBEH, IeMOKpaTHueH (2), MO3UTUBEH, HHTETpa-
TUBEH, IOBEPHUTENIECH U CTUMYIHpPAL] eMOLMOHAIHATa HHTEIUTEHTHOCT. T.e. camo
enuH (MOCIEeIHUT) € BUIAMMO OOBBP3aH C YMCTO IICHUXOJOrMYecKara mapaaur-
Ma, IOKaTO OCTaHAJUTE OTpa3sBaT OOIOHAYYHH (HANp. XOAUCHUYEH), )KUTEHCKU
(Harp. dosepumenen, nosumueer) U COLMAITHY (HAIIP. 0eMOKpayus, UHmMespayus)
nmapaurMu;

— IO chepu Ha npunodicerue UISHTUHUIMPAHUTE TOAXOIU 3a COLUATHOMNEa-
roruvecka JeHoCT U paboTa Morat aa ObAaT 00OOIIEeHH B TP TPyIH: B cepara
Ha COIMAITHOTO Bh3muTaHue (14), Ha colManHaTta HHTErpalys U BKItouBaHe (4) u
npeseHuaATa (1);

— munuyHume yenesu epynu 00XBalaT MIAACKHUTE U JULATA ChC 3aBUCUMOCTH
(15), mapoButute nena (1), Te3u ¢ geBuanTHO noseaeHue (18), cbe cnenuamHu 00-
pazoBarenau motpedHoctu (11), nera/yaenunu (15) u mianexu (2), )xeHU, )KEPTBH
Ha Hacuiue (1), MapruHaIM3UpaHu TPYIH — OCKAHIIN, ETHOCH, PEIUTHO3HU TPYIIN
(7), cemeiicTBa/poauTeny U HacCeIEHUE OT Cl1abopa3BUTH peruoni (1), ctapu xopa
(1);

— cybexkmume Ha coyuanHonedazozuvecka paboma u oetnocm (34) ca auya
(mpreMHU ceMeiicTBa, NeJaroruiecky cyOeKTr, T0OPOBOIILH, CTYACHTH) U UHCHIU-
myyuy (yYUITUILE, Bb3NUTATEIIHO YUuianuie-uHTepHat, oM 3a JJIPT, nactutynum,
n3BbHYyUYMMIIHN 1eHTpoBe, CIIN, otaenu ,,.3akpwia Ha HETETO, MECTHHU KOMH-
CHH, OOITHOCTH HA MaJIKH HACEJICHH MECTa).

Tunuunume memoou 3a coyuanrHoneoazozuyecka paboma (91 OporHU enUHU-
1) 00XBaIaT HAKOJIKO OCHOBHU TPYIIH:

—3a JJMAarHOCTHKA U oleHKa (7);

—3a ipeBeHnus (14);

— 3a kopekius (3);

—3a crpassne (10);

— 32 CTUMYJIUpAHE Ha JMYHOCTHUS Karaurer (28).

Ilpedocmassnume (pecn. npeocmasanu) coyuannonedazocuvecku ycayeu (38)
Morar aa 6paaT 0000LIeHH OTHOBO B TPH IPYIIN — 332 COLUAIHO Bb3MHUTAHUE U HUH-
terparus (26), 3a npeBennys (5) u 3a kopexuus (7).

Hapen ¢ merogute u ycnyrure, crieliuaiHO MACTO Cpel ,,CpEACTBaTa Ha COLH-
ayHaTa Mejaroruka 3aemar u cpedume (15). B cinydas npuemame, 4e onpeaeneHu
CpeAr WM KOHTEKCTHU CUTYallud CaMH IO cebe CH Bb3IeHCTBAaT CTUMYIIUPAIIO U
noaOykKJalo Ha JIMYHOCTTA U rpynata. ETo 3a1o B penuna ciydyan 1 IO pa3indHu
MOBOJU C TakuBa (QYHKIMHM CE HATOBAPBAT M3KYCTBATa U KYJITYPHO-HH(pOPMAIIH-
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onnute cpouTHs (10), MOPTHOINOTO, OFOIKETHT HA BPEMETO, HOBUTE UHCTUTYIIUU
(ueHTpOBE, KAOMHETH, TPYIIH H TP.).

0060011eHO, Kamo npakmuKa coyualHama nedazoeuka y Hac IOKpuBa u Tpu-
T€ HalpaBlICHHs, OYepTaHW KoHuentyanHo or Jumutsp LlBeTkoB (LIBeTKOB,
1996: 255):

— COLIMAJIHO-TPaXKIAHCKO Bb3MHUTAHUE U MHTETPALIHS;

— COLIMAJIHO-aJalITUBHO BB3IUTAHNUE U UHTEIPALIUs;

— COLIMATHO-03IPaBUTENIHO Bb3nuTanue u uHrerpauus. (Liperkos, 1996: 12 — 13).

3a chkaneHue, XapakTepbT Ha eMITUPUYHATa HHPOPMALHS HE TO3BOJISIBA Ja Ce
NpaBsAT KaTETOPUYHU OLCHKU (OCBEH 3asBEHOTO OT CAMUTE aBTOPH B 3ariIaBUsATA)
OTHOCHO T0Z1X0/1a KbM Te3u cepu. OueBHIHO ce ThpCH crienudrueH 6aaanc Mex-
Iy COOCTBEHO I€1arOrH4eCcKuTe NPAKTHUKHN U TE3H € MO-IYI00aTHO COLMATHO 3ByYe-
HE U IPOLIECYaTHOCT.

Taomuna 2 — JIucKypcuBEH TeMaTHueH POt
Ha COIMATHOMEAarornyeckara mpakTuKa
(Ha ocHoeama Ha Hepeghepupanu nydruxayuu 3a nepuoda 2000—2011)

CpencrBa | Moaxoam LleneBu rpynu Ccepn
n cybekTtn Ha
npuoXxeHue
[Jeua n Bb3pacTHu
[aposuTtu CounanHo CoumanHo
Mnapexu Bb3MMTaHWe pasBuTue
O6wwHocTH WU apganTtaums
NHCTUTYUMN
Crapu xopa
Memodu | lemokpatieH | yepTen Ha Hacunme | Coumanta CoumarsnHu
MosnTnBeH UHTerpaums puckoBe
MNpesaHTVBEH [eua/nvua B pUck |1 BK/lOYBaHe
WHTerpatneeH
Yenyeau [NosepuTeneH Jeua/nvua
EMOLWlOHaﬂHO C npo6neMM
CTUMynMpaLy
MopanHo- MapruHanusnpaxm
Cpedu KOTHWTMBEH 3aBUcKMMHU CoumnanHu
C neBMaHTHO Kopekums AeBnaummn
WK OeNVMHKBEHTHO | Pecoumanuza- |wm pedpmumtn
noeegeHne ums
PeunHTerpauus
ArpecrBHuM
C yBpexaaHus
NHCTUTYuMn
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O0o001menne 1 N3BOAU

JlaHHUTE OT W3CJEABAHETO TMOTBHPIKAABAT, Y€ COIMANHATA MEJArOrHKa KaTo
MPaKTHKa B OBATAPCKUS CH BAPHAHT € MO-CKOPO ,,MIEArOruKa’ OTKOJIKOTO ,,COIIH-
ayHa“, IOHE 110 Ce OTHACS 70 Ta3W YacT OT Hesl, KOSITO Ce pean3upa KaTto KOHIIeTI-
TYaJIHO OCMHUCJICHH TEIarOTHUECKHU MTOIKPENH U HHTSPBEHIHH CIIPSMO YOBEIIKATA
COITHAITHOCT.

IToTBBpAH CE CHINO TaKa MPEAMOIOKEHUETO, e COIIMATHATA MIEJTarOTHKa € TeO-
pHSI ¥ IPAKTHKA HA MEAarornyeckara moaKpena 3a 6CsIKad H08euKa COYUAIHOCHL, A
HE eJIMHCTBCHO HA HAPYIIICHATA WK 3aTPy/JAHCHA TaKaBa.

ChIneBpeMEHHO Ce J0KAa3a, Ye Ha MOJIETO Ha COIMATHONEAAroTnIeCKOTO IeiCT-
BHE OT a/ICKBATHO TPETHPAHE M MHTEPBEHIIMS CE HYXIASAT HE CaMO COIHATHOTO
pasBuTHe (Ha BCHYKH) W COI[MATHUTE PUCKOBE (3@ HAKOM), HO M COI[MATHUTE Jie-
BUAIMK ¥ AeDUIMTH (32 HAll-HYXaeIuTe ce). 3aToBa HE ¢ W3HEHA/a, Ye TPAIH-
IUOHHUTE CPEJICTBA HA Tefarorukara (pecr. 00pa3oBaHUETO W BB3MUTAHUETO) U
colpanHara paboTa He ca JOCTaThuUHM, a Ce Hajara MO3HABAHETO U H3MOJI3BAHETO
U Ha MHTEPBEHIIMOHHU MOJETH OT cepara Ha COIHATHHUS KOHTPOI U KOPEKIIUS
(Tabmuna 2).

ToBa ¢ ole eIHO AOKA3aTeICTBO, Y€ HUTO 0OPa30BaHMETO, HUTO COIHATHATA
paboTa Morar Jia ToJTyyaBaT yHUKAJICH CTaTyT HA ¢IUHCTBEHU NMPAKTHYCCKU TCPH-
TOPHUHU Ha COIMAITHATA TEarOruKa.

Moske Ou Beue e Bpeme M y Hac” ja MpU3HAeM, Y€ coyuarnonedazocuie-
cKama KOMREemeHmHoCcm € KII0Y0Ba 3a Pa3InuHu OOMECTBEHU Chepu U TPo-
¢decun. B ToBa OTHOIIICHHE KOHCTATAIIMUTE TYK CHBIAJAT U C YCTAHOBCHHUTE
TCHICHIIMH B IPYTH JbPXKABH, KbJETO COIIHATHA MEJarornka KaTo akaJeMHUYHa
JUCIUTIINHA € OPUEHTHPAHA KbM IIHUPOK KPBI CICIHATHOCTH U CIICIIHATUCTH:
,»,COI[HOJIO3H, MTeIar03H, CIIOPTHHU TIeAar031, CISHHAIUCTH [0 XyMaHUTAPUCTH-
Ka, 1o xu3HeHa O0ezomacHocT u Ap.* (ITomkoues, 2012: 195). Cwvovpocamen-
HOMO 1l KOHCMpYUpaHne ¢€ OCHOBaBa Ha KOMILICKC OT KOHI[ENTYaTHH MOIXO0-
U ¥ TIPAKTUYECKH METOJIU, YCIYTU U CPEAH, KOUTO ChUCTABAT €JICMEHTH HE
CaMoO OT MEJAaroruyeCcKUTe TEXHOJOTHH U MOJEIH, HO U TaKHUBa, XapaKTEePHHU
3a conuaiHara paboTa W MOAMOMAaraHe, a Taka ChII0 3a MPUIOKHATA TICUXO-
JIOTHSI U MEXaHU3MHUTE 3a COIMAJICH KOHTpoJ. Helro moBeue, MpakTUUYECKUTE
U U3MepeHus ce pasiupsBaT U Mo Mocoka Ha cepaTa Ha 3aeTOCTTA, KaTo Ce
»3aeMaT’ MOAXOAM M METOMIU, XapaKTePHH 3a MPHUIIOXKHATa TPYJAOBa M Opra-
HU3AIMOHHA TICHXOJOTHS: HIKOW KOHCYATATHBHH (OpMATH M TaKWUBa 3a Te-
pameBTHYHA paboTa B 0OMHOCTH U rpynu. ToBa O3HauaBa, 4ye MPAKTHKATA U
HEWHHUTE OTHOCHUTEIHO aBTOHOMHH C(hEepH ce peryaupar ¢ moMoITa Ha 3HAaHUS
U OIHUT, pa3pabOTCHU B JIOHOTO HAa PA3JIMYHM HAYKH U TEXHUTE MapagurMu U
CHUCTEMH.

Mexay mpakThKaTa U HEWHOTO HAy4HO (BKJ. JUCIMITTHHAPHO) OTPAXKCHHE
CHIIECTBYBA pealiHa JAUCTAHIIMS, MOPAIX KOSTO TS TPSOBA Ja Ce OTYHUTA MHOTO
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KaTeTOPUYHO U J1a HE Ce JO0MyCKa TAXHOTO 3JI¢ MpeMepeHo cMecBane. ChIlecTBy-
BaIllOTO KbM MOMEHTA HE CaMO y HAC, HO ¥ B MHOTO JPYTH PETHOHHU TPUITOKPH-
BaHE HA PA3IMYHHUTE U CMUCIIOBU M3MEPEHHS € €/IHA OT MPUUUHHUTE 38 KOHIICTITY-
AJHHUTE ,,MbKH" U TIPAKTUUCCKUTE MPEIATCTBUSA P COMATHATa earornka. B
TO3U CMHCHII € HY)KHO 000TaTsiBaHe U MpeIH3upaHe Ha MOHSITHIHATA U CHCTEMA,
B KOSITO MPAKTHKA U HayKa Jia ObJaT HANMEHOBAHU U pa3OUpaHu 10 Ieechobpa-
3CH HAYHWH.

ITo Moe MHeHuMe, pa3dupaHa KaTo MPaKTUIEeCKa PEATHOCT, COYUATHAMA Nedd2o-
2uka OW CITE/IBAJIO J1a CE M3IMOJ3Ba KAaTO HAMMCHOBAHHUE — ,,[IIAMKA " HA PA3THYHU U
OTHOCHUTEITHO CAMOCTOSITCITHU TIPAKTHKH, & UMCHHO:

— Te3U Ha oOpaszosanuemo (MO-CrieaIHO HeopMaIHo U adopMaiiHO 00pa3o-
BaHUE);

— Ha obwecmeenume CUCMeMU 3 COYUATHA NPEBEHYUsl, KOHMPOT U KOPEKYus
(BB3MUTATEITHY U MIPEBB3MUTATEIHH JCHHOCTH, YCIYTH U HHCTUTYIINH); U

— Ha obwjecmeenume cucmemu, opmu U UHCIMUMYYUU 3a COYUATHA paboma
(mo-cnienuanHo B cepara Ha 3a€TOCTTA, 3aKPHIIATA HA JCIa/TUIa B PUCK, COITHAT-
HO U 3[IPaBOCIIOBHO OIIETCHUTE).

B TO3M CMHUCBHI CBEXIAHETO W 0 CMHCHIA U MPAKTHUYCCKUTE MPOSBICHUS
€IMHCTBEHO Ha colMajHara pabora e HempaBoMepHO. ETO 3a1io U OpHeHTHUpa-
HETO Ha YHHBEPCUTETCKHUTE CHELHATHOCTH ,,Coyuanna nedacocuxa "’ eIUHCTBE-
HO KbM MPO(EeCHOHATHUTE BB3MOXKHOCTH B cepara Ha conuaaHara pabora ou
OTPAHUYHIIO CHINECTBEHO BH3MOKHOCTUTE 33 peaH3allis Ha CTYJACHTUTE COIH-
aJTHH MEIaro3H.
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PRACTICAL DIMENSIONS OF SOCIAL PEDAGOGY:
DISCOURSE ANALYSIS OF BULGARIAN REALITIES

Abstract. This paper presents the results of a recent empirical research on the
practical dimensions of social pedagogy in Bulgaria. The research is based on a
discourse analysis of publications and academic documents which reflect relatively
different practical aspects of socio-educational activities and events, seen not only
as social steps and developments, but also as educational practices.

The information and data which were obtained and analysed show that seen as a
specific type of social practice, social pedagogy is used as a sort of “umbrella con-
cept” comprising of several autonomous activities and practices in areas like educa-
tion, social work or social control and correction. The results justify the expectation
that social pedagogy and social work are interrelated but not identical. The research
outcome also confirms the observation, that basic norms of society form an intrinsic
part of the contents of education, which makes the interaction between human edu-
cability and sociability crucial and inevitable.
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Introduction

For everyone interested in the interface between education and society at large
the debate on the meaning and manifestations of social pedagogy is not new, and
neither are its indisputable conceptual and practical achievements. Not accidentally,
socio-pedagogical narrative invites comments from experts coming from different
scientific and practical domains even from those with alternative perspectives.

As early as the 90-ties of the last century in Bulgaria we saw the first bold at-
tempts for conceptualization of the nature of social pedagogy and its dimensions
(N. Vladinska, N. Petrova-Dimotrova, G. Kolev, D. Tsvetkov, Iv. Karagyozov, M.
Russeva). Among the current researchers of the subject in this country are authors
with recognized expertise in areas such as philosophy of education (Tr. Popkochev),
general pedagogy (D. Tsvetkov, L. Popov), methodology of educational research
(G. Bijkov), philosophy and theory of education (KI. Sapundjieva, N. Boyadjieva).
The last 2—3 decades have even “raised” an authentic academic generation of ,,so-
cial pedagogues, who focus on specific socio-pedagogical themes and problems
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and ignore the ontological aspects since social pedagogy was never unfamiliar to
them. (R. Kuzzmanova-Kartalova, G. Mejandjiyska, T. Manasieva, S. Chavdaro-
va-Kostova, M. Borisova, V. Boyanova, V1. Gospodinov, G. Petrov).

In the context of a large number of recent publications the typical target of socio-
educational support would be the so called socially disadvantaged and disabled chil-
dren or adults (V. Boyanova, V1. Gospodinov, M. Borisova, L. Todorova and others),
groups with a- or antisocial thinking and behaviour (G. Petrov, E. Rangelova, T. Ma-
nasieva, B. Kriviradeva) or those/these with impeded social integration (Y. Totseva,
Iv. Ivanov, S. Chavdarova-Kostova, S. Varbanova, V. Bojilova and others). Another
specific area of interest are the existing challenges to social maturing, integration
and development of people from all generations: children, adolescents and adults (D.
Levterova, V. Bojilova, V1. Gospodinov), as well as the challenges to civic education
(L. Strakova, E. Vassileva, R. Vassileva, S. Tsvetanska) and to value formation and
education (P. Kostova, L. Strakova, Y. Merdjanova).

A few authors pay little but in fact sufficient attention to “existential issues” of so-
cial pedagogy. At the same time they quite passionately dedicate themselves to practi-
cal projects and initiatives targeting the topical socio-educational priorities, fields and
practices. Moreover, among them emerged the champions of the gradual separation
of social pedagogy from the core pedagogical sciences and its approximation to the
goals and tools of social work. In other words, now rarely social education and inte-
gration are understood as synonyms of educational tasks and practices, while more
and more often they are associated with the essence and practices of the social work.

Of course, this trend is not accidental and has its both global and local explana-
tion. Over the past several decades social work in this country has proven itself as
a field of conceptual pursuits and explorations, while education somehow natu-
rally became its solid partner. Moreover, among the experts in both areas here and
abroad those who believe that social pedagogy as a practice is more “social” than
“pedagogical” seem to be the majority.

In fact, such a standpoint does not sound revolutionary but without doubt is
relevant even today since education has always been a proven and powerful instru-
ment for our progress as a society. Bulgarian history is rich in examples of political
and at the same time educational developments which have defined the directions
of our societal development.

Such a defining and evolutionary role was played by the adoption of Christianity
as the official national religion and the establishment of an autonomous Bulgarian
archibishopry in medieval Bulgaria (864-870) (Bakalov & Koev, 2001).

A similar social impact was produced with the adoption and the dissemination of the
Slavic-Bulgarian script and literacy (852—889), as well as with the creation and dissemina-
tion of the first Bulgarian history book at the dawn of Bulgarian Enlightenment (1762).

Similarly supportive and developmental was the functioning of the first Bulgar-
ian religious and secular schools, as well as of the ,,chitalishta® (local educational
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community centres) and the medieval cultural and educational societies. Thanks
to their work during the times of the Bulgarian Renaissance while statehood was
absent there occurred a cultural-enlightening revolution which further led to the
success of the national liberation, spiritual autonomy and state independence.

The common thread uniting all these grand historical happenings is that under-
lying the societal shifts and changes they have brought, there was always a specific
educational/pedagogical activity, initiative or practice. Currently, we are used to
such a synergy between educational support and social dynamic.

Similar is the fate of social pedagogy exploring the interrelations between the
social and the educational in manifold manifestations on both conceptual and prac-
tical level. Not being a conceptual or applied synonym of social work, social peda-
gogy adds to its promotion and success by contributing resources, methods and
approaches of social significance. Notably, it is the education which, as a compre-
hensive social system and practice, is the real and effective partner to social policy
and actions. Moreover, as a fundament of the relevant social model of knowledge-
based economy through life-long learning, education is elevated to be a /the global
philosophical paradigm of our “post industrial” time (P. Drucker).

All these relatively different approaches to the theory and practice of social
pedagogy may be easily identified in the works and academic courses published
over the last decade (Karagyosov & Russeva, 1996; Tsvetkov, 1996; Kolev, 2008;
Kolev, 2010). The fact is that in the 90-ies of the last century the launch of the uni-
versity course in Social Pedagogy was made, while we can still argue where and
when exactly this academic discipline had been approbated.

What is remarkable in this case was, however, that this unique Bulgarian
experience was accumulated through several alternative channels. Naturally,
a central role in the process belonged to the official institutions and academic
communities. In parallel and sometimes even in advance new ideas and solutions
were introduced by NGOs, non formal groupings, international movements and
networks, European programmes and projects.

These facts and trends have motivated the author to research and analyse sufficient
information on the current practical manifestations of the socio-educational practice in
Bulgaria. My interest was additionally stimulated by the insufficient volume of our own
national studies, based on data, priorities and solutions approved in the practice.

In short, the aim of the present research is to outline the authentic practical
dimensions of social pedagogy in Bulgaria, as a basis for further developing its
conceptual frame and prospects as a scholarly discipline.

The research is guided by the following principal tasks:

— To collect, review and systemize accessible information data bases and carriers
which outline the current applied dimensions of social pedagogy in Bulgaria after 2000;

— Based on the analyses of the gathered empirical information to outline the
main trends and priorities in the current social pedagogy practice in Bulgaria;
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— To forecast and project possible / needed directions and priorities for long-
term sustainable development of theory and practice of social pedagogy.

The basic expectation is that on practical level as socio-pedagogical can be
identified and described those activities and measures which combine to the greatest
extent both the potential of educational and social work, and are not reduced to any
of the two or to a third one.

The object of this analysis is a set of empirical data and documental artefacts
representing the variety of authentic practical interactions between the social and
educational dimensions.

The subject of the analysis is social pedagogy as a kind of applied social practice
(reasonable/ good practice or targeted area).

Research Methodology

The research challenge in this case is the multidimensional nature and contra-
dictory development of the social pedagogy as a theory and practice in this century.
My opinion on the subject was presented to interested readers in several publica-
tions issued in 2005 (Nikolaeva, 2005). Over the years since then, as well as before,
the multidimensional character of social pedagogy continues to provoke research-
ers at home and abroad. At the same time, some basic lines of consensus on the use
of the term social pedagogy can be defined as follows:

— social pedagogy as a specific form of a comprehensive human practice and
experience;

— social pedagogy as a science and / or a scientific direction;

— social pedagogy as an academic discipline and academic programme;

—social pedagogy as a professional activity and a field of competence (Nikolae-
va, 2005).

These different aspects are connected by permanent systemic links (fig. 1) which
however are prone to current influences and, as a consequence are rather dynamic
i.e. changing in time, space and context.

For example, the balance between scientific and practical fields and approaches
is influenced by actors and circumstances operating on both these levels. While in
some cases, human practice is more creative and innovative (eg. with regard to the
concept of inclusive education which in Bulgaria was initially introduced by the
non government organizations), in other cases science and research precede prac-
tical experience (e.g. the introduction of the concept and the professional profile of
,»a social pedagogue®).

Of similar nature is the interface between the different concepts of social peda-
gogy. For example, the unfolding socio-educational knowledge has influenced only
indirectly the image of social pedagogy as an academic course and degree. This
influence is successfully empirically studied by Trayan Popkochev (Popkochev,
2010). The author’s starting point is that making social pedagogy an academic
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Fig. 1 — System relations between different uses of ,,social pedagogy*

course implies the usage of different approaches and specific synergy models touch-
ing upon a broad spectrum of topics. (Popkochev, 2012: 195).

He quotes 1.A. Lipinskiy (Lipinskiy, 2001), who distinguishes at least 4 differ-
ent disciplinary paradigms in the formulation of the contents of the academic pro-
grammes in social pedagogy in Russia: pedagogical, sociological, socio-pedagogical
and sociologic-pedagogical. From their own experience university professors know,
that the thematic selection in a specific academic module is determined also by their
individual philosophical.

In this sense the transforming of scientific knowledge into an academic one reflects
both the systemic achievements of science as well as the needs and realities of practice.
Later on will be seen how this refers to the existing master programmes as well as to the
field of publication and research. Here a starting point for comparison and drawing of con-
clusions are points made in my earlier studies (Nikolaeva, 2008) and those of my fellow
Bulgarian researchers (Bijkov, 2006; Sapunjieva, 2006; Popkochev, 2012; Vladinska &
Petrova-Dimitrova, 1994; Kuzzmanova-Kartalova, 2006; Kuteva, 2010 etc.).

Gathering the necessary informative arrays and data was made possible
through:

— Reviewing the faculty web pages and links where the official curriculum doc-
uments of social pedagogy degree programmes in this country are available";

— Reviewing accessible library catalogues (mainly university libraries);

— Reviewing the accessible collections of conference papers in the area of peda-
gogy and social work, which include thematic section on social pedagogy?;

— Reviewing virtual social networks, blogs and forums including personal positions
and comments on different themes related with social pedagogy as theory and practice.
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The collected data were processed using the following methods:

— Documental and content-analysis of official documents for school and aca-
demic curriculum;

— Content-analysis of publications (and their keywords, if available);

— Comparative conceptual analysis of postings on social blogs and forums.

This research is based on data gathered from:

— 23 editions — books (13 conference books and 10 faculty yearbooks) and elec-
tronic editions (CDs, conference web sites), published by 6 faculties / 4 universi-
ties¥ and 1 regional educational authorities (Varna region);

— Electronic catalogues of 2 university libraries (Sofia University ,,St. KI. Ohrid-
ski“ and Plovdiv University ,,St. Paisii Hilendarski®“¥);

— Official documents (study plans and qualification characteristics) of 8 Bul-
garian universities and their 9 faculties with the bachelor and masters degree pro-
grammes in the area of social pedagogy.

In detail, the quantitative and qualitative parameters of all research data will
be presented together with the discussion of the results. The data gathering and
analysis were performed between March and June 2012.

Discussion

Social pedagogy as an area of specific practice, professional work and compe-
tence

The data from 2 types of documents were uses to study the authentic dimensions of so-
cial pedagogy as an area of specific practice, professional work and competence, namely:

— Qualification characteristics of social pedagogy bachelor and master degree
programmes, including information about possible areas of professional work, po-
sitions and competences of the social pedagogues and the specialists who carry out
socio-educational functions and tasks;

— A great volume — over 350 of still non-referred publications, included in con-
ference collections, most of which present not only research, but also good prac-
tices and achievements.

The descriptions in the qualification characteristics of the acquired through
the degree programmes professional knowledge, skills and competences are very
broadly formulated and cover a large practical territory. The main ideas are very
correctly outlined in the documents of the Faculty of Education at the Shumen
University”. Several basic benchmarks of the practical social-pedagogical work in
Bulgaria can be identified in the documents namely:

— that the social-pedagogical practice presumes ,,the implementation of ped-
agogical, methodological and research activities in the educational space®;

— that in the social-pedagogical practice work ,,professionally qualified and mo-
bile specialists possessing theoretical knowledge, skills and competences ... with
integrative and interdisciplinary nature®;
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— that their work aims to provide support mostly to ,,individuals with marginal-
ized, deviant and delinquent behaviour, to families, problem groups, people with
disabilities*, but also to those ,,with special talents and gifts“, ,,who need special
protection®, as well as to the institutions working with all the target groups;

— that social-pedagogical work is associated with the use of 3 basic types of
methods and strategies: (1) ,,social-pedagogical intervention supporting instruction
and education, (2) ,,rehabilitation, adaptation, integration and reintegration®, (3)
professional and educational orientation®;

— that the professional competences of a social pedagogue cover a set of peda-
gogical practices: ,,pedagogic-psychological, analytic-diagnostic, corrective-reha-
bilitative, organizational-communicative, prognostic, social-preventive etc. *;

— that in fact the social pedagogues fulfil a wide number of activities and tasks:
social-pedagogic, methodological, cultural-educative, corrective-developmental,
organizational-communicative, cooperation and partnership activities with institu-
tions working with children and adults, or with the specialized bodies®.

The document emphasises on the professional fulfilment of the social peda-
gogue in two main areas: education and labour market.

In the qualifications description of the social pedagogue graduating from the
Social pedagogy program at the Thracian University (Stara Zagora) are also out-
lined the possibilities for professional allocation in social institutions for children
and adults, in educational and social centres where they can occupy administrative
or expert positions (serving as specialists in the system of social assistance, social
work etc.). Notably, in this document the orientation is more pro-social than pro-
educational/pro-pedagogical which contradicts the declared pedagogical direction
of the modules in the study plan of the degree programme.

An interesting finding emerges from the qualifications description for gradu-
ates from the master programme ,,Social pedagogy and social work” at the same
Thracian university (Stara Zagora). The name of the programme by combining
social pedagogy* with ,,social work®™ already prompts certain conceptual bias
in the spirit of the German tradition where social pedagogy is seen as specific
section and practice of social work. Similar uses are identified also in the Brit-
ish isles where social pedagogy is still a newcomer. In the UK, for example,
social pedagogy has to face the administrative measures and activities typical
for the traditional social work in British context and offer a more tailored ap-
proach to every single client and case. It focuses on unfolding each person’s
own potential for coping with problems by contrast to the financial and logisti-
cal support of traditional social work which only helped people survive physi-
cally and socially.

The Social pedagogy and social work master programme of the Thracian Uni-
versity is mainly focused on children and groups and individuals at both social and
health risks. The necessity of cooperation and interaction among different inter-
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ested institutions, of assuring high level of ICT implementation in the area as well
as of exploratory and evaluative activities is underlined.

The conceptual content-analysis of the titles and keywords of non referred pub-
lications (Bulgarian papers in conference collection books) between 2000-2011
outlines 5 specific areas of interest:

— Theory and history of social pedagogy;

— Social challenges and target groups who provoke the search of new knowl-
edge and experience in the area;

— Professional knowledge and competences related to the nature and the tasks
of the social pedagogy;

— Implemented in Bulgaria intervention approaches and their typical actors;
and

— Specific methods, services and environments of social-pedagogical work.

The challenges identified by researchers and practitioners in the practical field
of social pedagogy can be divided in three groups according to the research find-
ings:

— social development and adaptation as permanent universal processes which
can be supported professionally and intentionally;

—social risks, factors and conditions which affect negatively the personal devel-
opment and socialization;

— typical social deviations which require professional intervention (table 1).

Table 1 —Types challenges (objects) addressed by the social-pedagogical practice

Social development Social risks Social deviations
and adaptation (101 items) (34 items) (43 items)
Socialisation (5) Negative social influences (8) | Aggression (15)
Social upbringing & education (7) |Specific risks (18) Deviant behaviour (13)
Social competences (12) Evolutionary crises (5) Dependencies (15)
Level of coping with social
challenges and risks (3)

To study the areas of social-pedagogical competences several criteria were ap-
plied.

The first criteria are based on their commitment with specific theoretical direc-
tion or discipline. Findings show that there are evidences for the study of three main
type of professional competences applied in social-pedagogical practice namely
pedagogical, social-pedagogical and managerial ones.

The group of pedagogical competences is identified through concepts such as
educational knowledge, skills and experience (16), re-education (3) and self-edu-
cation (1), development (5) and formation (13), prevention (19) and correction (1),
instruction (5), pedagogical intervention (4), to educate (5), to motivate (2).
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The group of social-pedagogical competences was identified thru concepts like:
skills and experience for establishment and keeping communication and interrela-
tion (16) protection, support and defence of individuals and groups (9), skills and
experience for integration (7) and intercultural education (2), consultation (2), non
formal education (2), orientation (1), conflict resolution (1), socialization (6) and
re-socialisation (3), social prevention(2), projecting (3) and adaptation (5), humani-
sation (1) and social education (2).

The managerial competences are associated with terms as organisation (5),
planning (1), guiding (3) and management (3).

The second criteria for the evaluation of practical social-pedagogical compe-
tences reflect the specifics of the object (target groups) of intervention and its con-
text.

According to target group specifics 60 items were identified such as: children in
risk (15), homeless and neglected children (2), adult and elderly people (2), chil-
dren and individuals with disabilities (12), children and families with problems (4),
minorities (2), youth people (2), communities (6) and people with drug depend-
ences (15)7.

According to their context only 5 publications were identified: penitentiary prac-
tice, child labour, family and family education, schools, social-pedagogical institu-
tions.

The discourse analysis of the applied interventional approaches as well as of the
defined intervention actors (experts) and objects (target groups) gives ground for
the following conclusions:

— 7 types of conceptual approaches to social-pedagogical work are observed
based on Bulgarian publications and studies, in particular: holistic approach, mor-
al-cognitive approach, democratic approach (2), positive approach, integrative ap-
proach, confidential approach, and emotional intelligence stimulating approach.
This is to say that only the last one mentioned is obviously associated with a merely
psychological paradigm while the rest of the approaches reflect universal (as the
holistic one), worldly (as the positive or the confidential approach) or social para-
digms (such as the democracy and the integrative approach);

— According to the area of implementation, the detected approaches in social-
pedagogical work are divided into 3 groups: the area of social education (14), the
area of social integration and inclusion (4) and the area of social prevention (1).

— The typical target groups include: children and youth with drug dependencies
(15), talented children (1), children with deviating behaviour (18), children with dis-
abilities (11), school children (15), young people (2), women-victims of violence 91),
marginalised groups — refugees, ethnic communities, religious groups (7), families/
parents and population in underdeveloped areas (1), elderly people (1);

The subjects of social-pedagogical work and activities (34) are individuals
(foster families, pedagogues, volunteers, students) and institutions (schools, social
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institutions for children and youths, child protection bodies, local commissions,
communities in small villages).

The most typical methods used in social-pedagogical work according to the
publications (91) can be divided into 5 main groups:

— methods for diagnostic and evaluation (7);

— methods for prevention (14);

— methods for correction (3);

— methods for self-coping (10);

— methods for stimulation of individual capacity (28).

The social-pedagogical services rendered (38) form another important practi-
cal aspect of social pedagogy. According to the research these can be divided in 3
groups: services for social education and integration (28), services for prevention
(5) and correction (7).

Together with methods and services, a special place among the tools of social
pedagogy is given to the so called ,,ambiances” or environments (15). In this case it
is accepted that given specific circumstances of space and environment can stimu-
late or inhibit individuals and groups. This is why in many cases social pedagogy
functions are present during artistic and cultural-informative events (10), portfo-
lios, time budget, new institutions (societies, clubs, offices, groupings etc.).

In summary, as a practice social pedagogy in a Bulgarian context comprises the
three main directions described by D. Tsvetkov (Tsvetkov, 1996), namely:

— Social-civic education and integration;

— Societal-adaptive education and integration;

— Social-health education and integration (Tsvetkov, 1996: 12—13).

Regrettably, the nature of gathered empirical research data impedes drawing
definite conclusions on the prevailing approach in a practical context. In seems that
a balance is stricken between the proper pedagogical practices and those with a
more global vision and impact.

Conclusions

Research data confirm that social pedagogy as a practice in its Bulgarian context
is more likely to rely on pedagogical methods, technologies, processes and tools.

It was also confirmed that social pedagogy is the theory and practice of support-
ing all human beings, not only the disadvantaged and the disabled groups.

At the same time, in the area of social-pedagogical action there is a need for
providing adequate support not only to social development (of everyone) and the
prevention of social risks prevention (for some), but to social deviations and defi-
cits, as well. This explains why the instruments of the pedagogy and social work are
not sufficient and there is a need to use intervention models from other areas, e.g.
social control and correction (table 2).
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Table 2 — Discursive thematic profile of social-pedagogical practice
(based on non referred publications between 2000-2011)

Means Approaches |Target groups Areas of imple-
and actors mentation
Children and adults
Gifted Upbringing and | Social
Holistic Youths social education |develop-
Communities ment and
Democratic Institutions adaptation

Elderly people
Methods Positive Y Peop

Victims of violence

Preventive
. ) Children/ individuals in risk | Preventions
Services Integrative
) ) Children/individuals with Social
Confidential | problems Social integration | risks
, . and inclusion
Environ- Emotionally | Marginalised individuals &
ments stimulating groups
Moral Dependent individuals
. People with deviant or Correction
Cognitive delinquent behaviour Social
Re-socialization |deviations
Aggressive individuals & and defi-
groups Reintegration cits

People with disabilities

Institutions

This is evidence that neither education nor social work can gain the privilege to
be the unique practical fields of social pedagogy.

It is time to recognize it in this country like J. Schermaier did it in Germany (Sch-
ermaier, 2012) that social-pedagogical competence is a key one for different social ar-
eas and professions. These conclusions correspond with established traditions in other
countries and regions where social pedagogy as academic course addresses a broad
number of programmes and experts: ,,sociologists, pedagogues, sport pedagogues, hu-
manitarians, crisis experts etc. (Popkochev, 2012). Its content designing is based on a
complex of conceptual approaches and practical methods, services and environments,
which combine element from pedagogical technologies and models with those from the
area of the applied psychology and the social control. Even more, its practical dimen-
sions are expanding also to the field of labour market and clinical practices by ,,boring*
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approaches and techniques typical for the occupational and organizational psychology.
This means that the practice and its autonomous areas are regulated with the support
of knowledge and experience developed in the context of different sciences and their
paradigms and systems.

It can be concluded that between practice and its academic (including discipli-
nary) discourse there exist a substantial divergence which has to be clearly recog-
nized in order not to mix reality with discourse. The different overlapping mean-
ings implied when using the term social pedagogy both at home and abroad are
at the bottom of many conceptual ,,sufferings* and practical impediments. In this
respect the terminology of social pedagogy needs further enrichment and precision
whereby practice and scientific abstraction are understood in clear terms.

In my view, seen as a practical activity, social pedagogy can act as a sort of ,,um-
brella® notion comprising specific activities and practices such as:

— Education (formal, non formal, informal);

— Social work done by institutions (especially in the area of labour market, child-
care, protection of persons with disabilities, risk prevention and public health ;

— Social Systems and institutions for control and correction (preventive and cor-
rective institutions, bodies and services).

In this context to consider social pedagogy as a synonym of social work is to
misrepresent reality. This is why focusing the academic courses mainly on social
work means limiting the possibilities for graduating students to find adequate and
satisfactory professional realization.

REFERENCES
1. The corresponding web sites are under lined in the paper further.

2. Find the description of the reviewed web catalogues and conference books in
application 1.

3. Sofia University is presented by three academic divisions: Faculty of Education,
Faculty of pre-school and primary pedagogy, and Department of information
and in-service teacher qualification.

4. The selection is based predominantly on the criteria for technical possibilities for
free and fulltime (24h) online accessibility.

5. See the Shumen university web site- http://shu-bg.net/, 18.07.2012.

6. These findings are supported also by the comments of a graduated social ped-
agogue who shared his experience in the social networks. He applied for an
appointment in a social-educational home for neglected children and orphans.
During the interview he realizes that the head of institution expect to hire a
person who is ready to serve not only as social pedagogue but also as a driver,
security, system administrator, caterer etc. See: http://zymosis.blog.bg/lichni-
dnevnici/2012/03/05/realizaciia-na-visshoto-mi-mnogo-se-podtisnah.914934.
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7. Taking into account that the analysed data are published in thematic collections
(i.e. focused on working with drug abusers) no quantitative comparisons and
evaluations between certain practices with children or adults can be made. There
is more adequate in this case to focus on their typology.
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COIMAJIHATA INTEJAT'OI'HKA KATO ITPAKTHUKA:
JAUCKYPCHUBEH AHAJIN3 HA BBJT'APCKUS OIIUT

Pe3tome. Crarusta npeacTaBs pe3y/iTaTUTe OT HACKOPO MPHUKIFOYHIIO0 EMITUPUY-
HO M3CJIe/[BAHE HA MPAKTHYECKUTE U3MEPEHNUS HA COLIMAIIHATA [IeIaroruka y Hac. B
OCHOBATa Ha U3CJICABAHETO ¢ TUCKYPCUBHUAT aHAIN3 Ha MyOIUKAIIUK U aKaIeMHY-
HHU I[OKyMeHTI/I, KOUTO 0Tpa3ﬂBaT OTHOCUTCIIHO pa3anH1/1 HpaKTI/I‘-leCKI/I 1/13MepeH14;1
Ha COIMATHOIEArOrMYECKOTO — KaTO COLUAITHUA MEPKH U ChOUTHSI, HO CHIIO TaKa U
KaTo 00pa3oBaTellHa MPAKTHKA.

TonyueHnTe 1 aHATU3UPAHN JAHHU U UH(OPMALIUS IABAT OCHOBAHHE J1a CE MPHEME,
4e Karo OOIIECTBEHA MPaKTHKA COLMAITHATA [IEIAr0rMKa € CBOe00Pa3HO HANMEHOBAHHE —
,IIAMMKa“™ Ha Pa3IMIHA U OTHOCUTETHO CAMOCTOSITENTHA CHOUTHS M ISHHOCTH B 0OJIACTH
Karo 00pa30BaHUETO, COLHAIHATA paboTa MIIH COLMATHUS KOHTPOJ U Kopekims. Tosa
MOTBBPK/ABA OYaKBAHETO, Ye MEKJIY COIMAHA IEATOTUKA U COLMaHa paboTa uMa
MHOXECTBO JIOTIMPHY TOYKH, HO HE ¥ 3HAK Ha pPaBeHCTBO. CHIIEBPEMEHHO CE ITOTBBPK/Ia-
Ba U HAOJFOICHKETO, Ye B MPUPOJATa Ha 0OPA30BAHUETO Ca BIPAJICHH OCHOBOIOJAT Il
COLIMAIHA HOPMH, KOETO NIPAaBH BPh3KaTa MOMEXKIY UM ChJI00BHA U HEM30SHKHA.
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