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Abstract. The political documents and conventions are the cornerstones of Council
of Europe’s work. The question is: What are the practical implications of this political
framework in the field of education for human rights and democratic citizenship? How
can the legal provisions be put into action to promote a culture of human rights and
democracy in our schools and communities? The answer is directly linked to the issue
of the training of education professionals in the field, both in-service and pre-service
training. The article reflects upon the contribution of the European Wergeland Centre
(EWC) towards building capacity of education professionals, especially on how to
develop a democratic culture in the school environment (whole-school approach).
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Introduction

The political documents and conventions are the cornerstones of Council of
Europe’s work, the foundations on which to build Europe. On 11 May 2010,
the representatives of the 47 Council of Europe (CoE) member states adopted
Recommendation CM/Rec(2010)7 on the Council of Europe Charter on Education
for Democratic Citizenship and Human Rights Education (CoE Charter on EDC/
HRE) . The Charter — which was developed over a period of several years with
wide consultations of experts- is an important reference point for all of Europe.
The question is: What are the practical implications? How can the provisions of the
Charter, a political framework, be put into action to promote a culture of human
rights and democracy in schools and communities?

The European Wergeland Centre (EWC)
The European Wergeland Centre (EWC) was established in 2008 in Oslo as
a resource centre on education for human rights, democratic citizenship, and
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intercultural understanding. Addressing education professionals, the Centre is
the result of an initiative between the Norwegian government and the Council of
Europe (CoE). The EWC aims at “Filling the gap between policy and practice, by
working more towards and with the grass-root level V.

“The European Wergeland Centre offers a unique opportunity for coherence
and harmony between different projects to further intercultural understanding
and for real exchanges between practitioners from different horizons” (Education
Newsletter, CoE, Autumn 2008).

The establishment of the EWC is linked to the fact that there often is a consider-
able discrepancy between policies adopted internationally, states’ commitments in
the field of Education for Democratic Citizenship (EDC) and Human Rights Edu-
cation (HRE), and the reality on the ground, in educational institutions » and local
communities in many European countries. Education professionals play a key role
in equipping young people with the competences necessary to live and participate
in sustainable democratic societies, thus they need special training to do so.

Located in Oslo, the Centre is open to all the 47 member states of the CoE, and
the main target groups are teachers, teacher trainers, researchers, decision makers
and multipliers within education for intercultural understanding, human rights and
democratic citizenship.

From policy to practice: implementing principles of the CoE Charter at the
Summer Academies

The CoE Charter emphasises the importance of ,,not just equipping learners with
knowledge, understanding and skills, but also empowering them with the readiness
to take action in society in the defence and promotion of human rights, democracy
and the rule of law* *.

The question of ,,How can the provisions of the CoE Charter be put into action
to promote a culture of human rights and democracy in schools and communities?*
is directly linked to the issue of the training of education professionals in the field
(both in-service and pre-service training).

In line with its mandate, EWC facilitates interaction, dialogue and exchange
among education professionals. It is clear, that fulfilling such a comprehensive
mandate needs local partners — and it is one of the principles of the Centre: to
develop activities and projects in close cooperation with local partners, responding
to the varying contexts and needs.

Among a range of activities, during the last years, the Council of Europe in
cooperation with the European Wergeland Centre and the Polish Ministry of
National Education and the Polish Centre for Education Development (since 2010);
and Ministry of Education and Sports Montenegro and the Bureau for Education
Services (since 2012), have developed the Regional Summer Academies on
Democratic Citizenship and Human Rights Education Programme. Built on the
principles of the CoE EDC/HRE Charter, they offer continuous training, support
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online and local follow-up activities to education professionals and community
actors from Eastern and South East Europe (including Bulgaria), Poland and Russia
(23 countries in total).

What exactly is the approach behind the Regional Summer Academies? Schools
need to be a place where democracy roots and grows, and teachers play a crucial
role. But teachers alone cannot make major changes towards creating a democrat-
ic school culture. The whole school community must be part of the endeavour.
Through the Summer Academies, the CoE, the EWC and the local partners are
implementing a model based on a whole- school approach that addresses multi-
ple levels of EDC/ HRE work: teachers’ competences, classroom, school and the
community. This approach encourages the active participation of all members of
school life and the community in building an inclusive environment, where prin-
ciples of human rights and democracy can be learned and practised. By bringing
together teams of teachers and their school heads, as well as local community ac-
tors and higher education institutions to promote democracy and human rights and
act as multipliers, a wider impact can be reached.

Following the whole-school approach, an analysis of the school and community
situation builds the basis for developing an action plan/local projects to foster dem-
ocratic processes at school and communities. The educators act as multipliers by
working with colleagues and various stakeholders locally. Online follow-up phases
on a customised platform are offered to support them in their work, and to facilitate
discussions and continuous sharing of experiences.

For more information: www.theewc.org (graphic: model of the Summer
Academies).

From the EWC experiences with the Summer Academies, some ,,lessons can
be extracted:

Multiplier actions - secondary beneficiaries

Taking a look at the results of the academies, a high number of secondary
beneficiaries was reached through projects organized by the participating teams
(primary beneficiaries). There is clear evidence, that upon return the teams focused
mostly on training and involving their peers such as teachers and school staff (
75%). 60% targeted students and parents. By focusing on multipliers’ actions, the
secondary beneficiaries increase exponentially. The training of parents for EDC/
HRE is reported to be weak in the CoE member states?, initiatives such as the
Summer Academy could be an important measure in this regard.

Putting educational tools and resources into practice

The Summer Academy training model is designed in line with selected
educational tools and resources from the CoE on EDC/ HRE. During the last
3 years, the training model has proven to inform about and promote these tools
among educational professionals and community actors, as well as their peers.
Most commonly used were the tools providing EDC/ HRE lesson plans and
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methods for the classroom?, as well as the one providing ideas and guidelines
on Democratic School Governance. The mentioned report (5) shows that in most
European countries these materials are still not as widely used as intended. Thus,
focusing on concrete implementation projects, such as the Academies that are
based on the CoE materials is absolutely necessary to increase their outreach and
full potential.

EDC/ HRE local projects and impact

Thematically, the majority focused in their projects on developing EDC/ HRE
competences for learners and teachers (75%), followed by promoting democratic
governance of schools, and how to build school/ local community partnerships for
promotion of Education for democratic citizenship and human rights. This shows
that, when given the choice, to improve the EDC/HRE competences of peers is the
main priority of education professionals in order to ensure sustainability and change.
Another point is the emphasis on the need to encourage stronger involvement and
commitment from a wider range of stakeholders (e.g. higher education institutions
engaged in teacher training), to improve the wider local impact of the projects and
activities.

Effectiveness of EDC/HRE trainings, some key elements to consider:

The implementation of the CoE Charter is directly linked to the issue of the
training of education professionals in the field (both in-service and pre-service
training).

Following its mandate, EWC has a special focus on developing capacity build-
ing and supporting good local practice in the field of education for democratic
citizenship, human rights and intercultural understanding in Europe.

The theoretical model of the Regional Summer Academies is built on research
findings thatshow thatto guarantee successful and effective EDC/HRE trainings®:
- Capacity building activities need to consistently be delivered in the interac-
tive, experiential, transformative methodologies all agree are crucial for HRE/
EDC:

Methodology is the “how” of the EDC/HRE, but in many courses the gap
between the theory and practice is evident. Interactive and participatory meth-
ods, emphasis on peer-to peer discussions and exchange are advocated as the
“way” to educate in human rights and democratic citizenship, yet many are
still unable to translate theory into practice. The participatory methods should
be used also when designing the content of the training, including a thorough
analysis of the local contexts, asking potential participants about their situa-
tions and factors that could promote or impede change. Relevance to the par-
ticipants’ concrete day- to day challenges and reality is a key to the success
of the training. Likewise, materials need to be simple and easy to use and
adaptable to the participants’ contexts in order to increase their potential val-
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ue. Capacity building activities based on local context analysis, responding
to actual needs and able to translate theory into action should be encouraged.
- Comprehensive mechanisms to follow-up participants after the activity is com-
pleted:

Many training courses are designed without a proper follow-up plan
with adequate resources. These are ongoing processes, and participants’
work needs support in order to increase the impact of the training activ-
ity. Learning from research experiences, through the tailored-made on-
line tool Share and Connect, the Regional Summer Academies aim to ad-
dress precisely this issue. Providing a comprehensive follow-up with
trainers and tutors accompanying the participants during the whole imple-
mentation of the local projects (the main output) has proven very valuable.
- Data of long term impact of the trainings must be gathered for future re-
search:

EDC/HRE is still quite young, and therefore there is limited research and as-
sessment on its long term impact and on changes in learners’ attitudes and behav-
iors. A systematic collection of feedback to improve and assess the whole process
is often the weakest element.

As an example, at the Regional Summer Academies the evaluation encompass:
a) individual learning process (interplay knowledge, skills, and attitudes); b) qual-
ity of the training (starting with baseline date, mid-training and end-training eval-
uations) and c) impact on participants’ professional practice, the school and the
work of the organization. The introduction of the learning diaries has proven to
be highly appreciated by participants. The data collected in a given year are the
bases for improvement for next year’s edition of the Academies. Still, since they
are relatively young, long term impact assessment studies have not been possible
to develop yet.

A participant from the South East Europe Summer Academy 2012, organised
in Montenegro, summarized his/her whole learning experience with a concise
quote: ,, ... came here with an idea, and I leave with a plan... . This reflects the
“ethos” of what the EWC is trying to do, to help make the journey from words
to concrete tangible action in the classrooms, the schools, in the communities.
Bring principles and ideals to a reality. Bring change to transform our classrooms,
schools and communities into what we want them to be: inclusive, democratic
environments where our children can develop to their full potential as human
begins.
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AHAJIN3 HA TIPUHOCA HA EBPOITIEMCKHUA BEPTEJIAH]L
HEHTBHP KbBM ITPUJIATAHETO HA XAPTATA HA CbBETA
HA EBPOIIA 3A OBPA3OBAHUMETO 110 ITPABATA HA YOBEKA
N JEMOKPATUYHOTO I'PA’XKJAHCTBO

Pe3tome. TlonmuTudeckuTe AOKYMEHTH Ca KpaWbrbIHUTE KaMbHU Ha paboTa-
ta Ha ChBera Ha EBpomna. BbIpochT €: KakBH Ca MPAKTUYECKUTE MOCICAHUIU OT
TE3U MOJUTHUYECKH PAMKH 32 I0JIETO Ha 00pa30BaHMETO 32 YOBEIIKU MPaBa U Jie-
MOKpaTHyHO TpaxxaancTBo? Kak Morar npaBHHUTE OCHOBaHUS Jia ObaaT MPUBEICHN
B JICHCTBHE, 3a Ja ChJCHCTBAT 3a (HOPMHUPAHETO HA KYJITypa MO YOBCIIKUTE IpaBa
Y JIEMOKpAIMiTa B HAIIUTE YYMIUIIA U 0OmHOCTH? OTroBOPHT € MPSKO CBBP3aH
¢ mpobiema 3a 00yYeHHETO Ha CIEHUATUCTH 3a cepara Ha 00pa30BAaHHETO KaK-
TO HpEIH, Taka U M0 BPEME Ha yNpaKHsBaHETO Ha TsixHara npodecus. Crarusira
npencrass npuHoca Ha EBpometickust Bepremann nentsp (EWC) 3a nsrpaxnane
Ha KallaliTeT OT TAKWBA CIECLUAIICTH U MO-CIIeUaTHO 33 TOBa, KaK Jia ce pa3BHBa
e/IHA IEMOKpATUYHA KYJITypa B YUMJIMIHA cpefa (moaxom, 0a3upaH Ha yUUIHIIECTO
KaTo IIS1T0).
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