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Abstract. This study investigates some features of language learning in
countries in transition, focusing on Kosovo and South-East European areas and
viewing the process in relation to language learning culture before. Understanding
that language teaching is not a task pertaining to a teacher of language and literature,
but to the whole school system, and intersubjective thinking began to produce their
effects especially from the fall of the Berlin Wall and thereon, in almost all South-
East Europe countries in transition. Kosovo was one of the countries affected by a
transitional atmosphere in which introduction of different methods and techniques
in the classroom were not only being seen as a need, but as a must. The present
paper aims to argue that language learning and teaching, especially in countries
that are going through a transition process, represents a very important challenge in
terms of inputs and outputs of the system of education of today’s society.
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Introduction

Language education and development, including language culture, is a complex and
highly specific process in transition countries which cannot be achieved in the classroom
alone but rather during the development and formation of the personality of each
individual.

As of early 1990, the governments of South-East Europe countries directed their
political systems and economies toward liberal democracy and free market. After 1999,
Kosovo joined such regional trends by introducing a new approach to educational system.
Resultantly, a new approach to language learning is promoted.

In theoretical terms, teaching strategies do not undergo radical changes within a short
period of time. However, conservation of language teaching methods and techniques
within the experiences of the former Soviet Union had exhausted a large part of Southeast
European countries and prompted an eager search for language teaching experiences
among other countries and regions of the world — western countries mainly — after the fall
of the Berlin Wall. After 1999 and deployment of an international protectorate, Kosovo
also experienced such a transition phase — from an economic to an educational one.
But, of course, in a chaotic post-war situation, the “renewal of education in Kosovo was
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hampered by time constraints, lack of funds and insufficient skills of many actors™". At
any rate, some steps were taken, and, within a few years, an idea was created as to way
ahead, creating even medium and long-term educational frameworks?.

The process of post-communist transformation in Kosova has, in the beginning,
turned language education into a tool of re-examining and redefining state/national
identity. Cultural and political debates over language policy and status of mother tongue,
standard and dialects in Kosovo had an impact on both the new school curriculum and,
consequently, on the approach to both native and foreign language learming. Although
the educational policy-making process was led by internationals, the state continued to
be understood as a kind of instrument for national agendas (see Brubaker, 1996), in the
spirit of the principle that “languages transmit cu/ture and culture encourages linguistic
preservation” (Judt & Lacorne, 2004: 13).

Moreover, that language policy plaid, in many cases, a seminal educational role in
the rise of the Kosovo Albanian state/national identity, like in some cases in Balkans.
In fact, this connection of identity politics with language policies within the curriculum
framework and as a teaching practice emerged as a legacy of the parallel education
system of the 90s in Kosovo (Sommers & Buckland, 2004; Kostovicova, 2005).

Language learning: change of paradigms

First, to interrogate the language learning through the notion of the first
language often like this language is regarded as an internally autonomous entity
and ‘different’ from other languages, connected with the nation state ideology and
national languages (Joseph, 2006).

Major changes have occurred in language teaching now, when most teaching
methodology specialists perceive the role of the teacher as a facilitator or auxiliary in
relation to the student. What appears first is that language-based learning has turned
to student-based learning. Already, the synthetic approach, which has insisted in the
paradigm of grammar, is being replaced by an analytical paradigm of planning the
language learning, which means insisting in the function of language and learning thereof
by communicating situations prior to grammar mastering.

Such an approach, which permeated in South-East Europe countries through foreign
language teaching methods and techniques mainly, also influenced native language
learning strategies. That kind of influence is particularly evident in Kosovo, where, after
1999, it had a major impact on education and language policies under the auspices of the
UN and the countries that made up the NATO alliance.

This analytical paradigm, which also contains synthetic approach effects in itself, is
felt throughout the language learning strategy in the new Kosovo Core Curriculum (2012),
where communication and expression competence constitutes one of the six fundamental
competences. The following is expressly stated therein as regards this competence:

“In order to develop as personalities, learn and take an active part in the society,
it is important for the students and young people to comprehend the messages
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addressed to them and express themselves properly via languages, symbols, signs,
codes and art forms. To communicate effectively, students are encouraged to use the
means of communication and expression independently, critically and creatively”?.

Accordingly, in the Core Curriculum already, an effective communicator is identified
as per communication and expression competence, hence developing a new approach to
language learning.

Of course, direct language learning strategies and indirect language learning
strategies have become part of such a widely accepted approach to language
learning. The first group includes memory, cognition and compensation strategies,
and the second group includes metacognitive, emotional and social strategies. Of
course, all these language learning strategies complement each other. Therefore, for
students to achieve better results in the learning process, teachers must apply them
in a planned and continued manner (Davies, 2007; Gjokutaj, 2014; Cheong, 1983).
But, above all, it is direct language learning strategies that enable the students
to produce language when a sort of knowledge gap is involved (Deepak, 2012).
Undoubtedly, strategies also include cognitive strategies, which remain crucial to
the students; the language targeted for learning is manipulated or transformed as
per strategies by repetitions and summary analysis and reviews. On the other hand,
indirect strategies support and manage continued language learning too, by indirect
means - Samida. Hence, affective strategies evoke the weight of emotional factors
without highlighting the weight of social strategies as a focus on language as a
social act of communication.

Of course, education at present is in competition with the dynamics of major global
changes, which has necessitated radical changes in the education system. In many
countries, and especially in countries in a transition of socio-political system, the need
for reforms has been dire, but professional and intellectual capacities to implement them
were in short supply. Also, as a not easy obstacle, learning with the feacher at the centre
remains in between.

Until after 1999, grammar was a central notion and a major part of language teaching
in Kosovo. Of course, understanding language learning as grammar learning seems to be
a category mistake as opposed to perceiving it as a recognition of contents and patterns
appearing in the language. Naturally, unmotivated memorisation of grammar categories
does not add to such type of language learning either, so it becomes necessary to reconsider
the strategy and grammar’s impact upon language learning and teaching. Unfortunately,
this is still happening in Kosovo too.

Indeed, such a clumsy attitude towards language learning represents one of the
most severe tests for societies in transition, not only in South-East Europe, despite
some success stories.

However, looking at the current reality of language use, one can notice that most
language communities are now influenced by each-others’ language (in different spaces
also). Many new languages patterns in communities’ everyday lives involve different
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forms of contact — physical and virtual. Hence, the second language influence on first
language learning is highly evident and has many other cultural implications. We are
constantly exposed to different sources from a dynamic language interaction of social and
written media. This is the space where the influence of different languages and discourses
from different media and languages become inevitable, being exposed to English in
various everyday activities in different contexts (Harris, 1980; Garcia, 2007; Creese &
Blackledge, 2010).

Today's foreign language learning space has been occupied by present information
technology and social networks. Technology’s impact is so big now that children
communicate more via cell phones, iphones, laptops and other visual and audio aids than
with their parents or other family members. This can be noticed in children’s speech, as
most of them learn their mother tongue almost as a second language, because technology
teaches them another language, a superior one, first (mainly English).

In today's sociolinguistic context, the teacher must face a dual task. He/she must
implement the work plan in the institution (imposed by the curricula), but also play
the role of a go-between or facilitator between the children. Nothing impairs language
development and communication in childhood more than the idea that a speaking child
is not being understood by others. The psychological effect of such an incomprehension
has grave consequences upon the natural course of language development and education.
Therefore, a teacher needs to go beyond himself during the class/activity with the
children to be able to develop a communication with everyone and enable the children to
communicate with each other unimpededly. Accordingly, he/she must not only “learn the
content of the curricula, but also — and more importantly — develop a range of cognitive
and social competences” (Denton, 2013).

Today's curricula describe language teacher as being competent to choose between
teaching and learning methods and techniques in order to implement the language
curricula. But as stated in the Core Curriculum:

“The implementation of methods, techniques, and forms of teaching and learning is
key to the realization and achievement of the steps for the field and the main stages. The
teacher should use different methods of work in order to achieve the results of the field.

Using a student-centered teaching methodology enables students to motivate
themselves to work, develop creativity, exchange ideas, debate, facilitate learning,
collaborate, solve problems, research resources for obtaining information, etc. The teacher
should select teaching methods and techniques in order to achieve the learning outcomes,
by adapting the skills and knowledge of the students, their requirements, the place where
the lesson takes place, the space and the material condition of the school (classroom)”?.

So the Curriculum already addresses the issue of language teaching methodology
correctly, leaving a wide scope for individual teacher and student choice.

In addition, such curricula require language teachers to adjust methods and techniques
to students' prior skills and knowledge, their needs and demands, the environment (the
school, the classroom) and the teaching material.
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The use of new teaching methods and techniques aims at putting the student at
the centre of learning process activities, so that the students can cooperate more with
each other, according to peer-to-peer learning, which is often the key to better results.
However, good teaching is not only relying on a set of methods, or a particular curriculum,
as good as it might be, because, beyond them, the classroom has a certain spirit, a unique
atmosphere that is created by everyday mutual relationships between the actors in the
classroom (Richards, 2010).

Besides an official curriculum, as Doll observes, there is an “unplanned, unofficial
and secret one, that has to be taken into account” (Ortstein & Hunkins, 2013: 17) and
that “involves mutual psychological action between the students and the teachers and,
especially, with their feelings, attitudes and behaviour” (Ortstein & Hunkins, 2013),
helping thus the “students develop their learning skills and strategies while learning the
contents at the same time”.

Awareness that language teaching is not a task pertaining to language and
literature teachers alone, but to the entire school system renders inter-subject
thinking indispensable. Lambasting language teachers for the low level of the
overall language culture of the societies in transition (in the countries of the former
Eastern Bloc) has now become a conventional rhetoric. It seems that the fact that
language education and development, including language culture, is a very specific,
complex process that cannot only be achieved during a class in a classroom but,
rather, throughout the course of formation and development of the personality of
each individual, is being overlooked intentionally (Ivanenko, 2014). Therefore,
“the student cannot learn the language at language or literature classes alone,
should teachers of other subjects neither respect, nor know the language” (Cheong,
1983: 66). Simply put, “to study the language of the classroom in whichever field
— history, science, technology, culture, literature — is to study the learning processes
associated with these classroom subjects. Internal and external constraints placed
on the learning of classroom language” (Cheong, 1983: 66).

It is known that rapid changes often put the teacher in front of big dilemmas: whether
to retain the teaching practice applied so far, which he/she knows and applies better in the
classroom, or always rush toward new practices that are imposed by time and external
factors. Therefore, “productive educational change does not imply, at its core, the ability
to implement the latest policy, but rather the ability to survive the sudden demands of
planned and unplanned change as you progress and develop” (Fullan, 2010: 17). Hence,
the art of creative adjustment to the classroom environment and the student remains
always important to language learning in the classroom.

In the context of language communities in transition, such as the case of Albanian
language, in the entire geographical area in which the language is first language or has
the same status as the first language (in Albania, Kosovo and Macedonia), besides official
language learning codes, individual standards of language learning come to play. This
indicates that the teacher is still being more than a facilitator.
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Conclusion

A good teacher is likely to remain the one who creates and applies his or her tradition
in keeping with the basic principles of language teaching, never closing the door to new
opportunities provided by the development of the society and, consequently, the new
approach to the daily work in the classroom. Applying different methods and techniques in
the classroom is not only something necessary, but something indispensable. Intertwining
the local tradition with the overall trends of contemporary teaching globally is a big favour
that the time is doing to the student, and teachers should always take this fact into account.
Countries is transition like Kosovo cannot circumvent rich language teaching experiences
already proven in many countries around the world.

Making the students language-able remains the first and necessary step towards
communication competence, which implies his/her ability to use language in accordance
with discursive situations and demands requirements for strategic competence, entailing
speaker’s abilities to employ verbal and nonverbal communication strategy or improve
communication efficiency (Richards, 2010). Such language use would constitute a value
in itself as part of a quality education in the countries that still feel the transition.
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FOnus JonueBa
Pycencku ynueepcumem ,, Ancen Kvnueg *

,»CBbBPEMEHHHU aCIIEKTH HA TPAKIAHCKOTO )

o0Opa3oBaHue ¢ HOBaTa KHUTA Ha JIOL. JI-p : YMAHA (HEMUHCKA
Pymsna Hemuncka. [paxkaanckoto oOpa3o-
BaHHME € TEMAaTHKa, KOSITO TPAalHO MPHUCHCT-
Ba B MPO(ECHOHAIHOTO U HAyYHOTO Pa3BH-
THE Ha aBTOopkKara. B HacTosmara kHura ce
oyepTaBa yCTOWYHMBATA TCHJCHIIMS B pa3ou-
paHeTo U, Ye TPakJaHCKOTO 00pa3oBaHUE €
o0pa3oBaHue 3a IEHHOCTH, TOJIEPAHTHOCT U
cuneprusa. Omie B caMmusi YBOA Ha KHUTara
ce uere, 4e ,,[PAKIAHCKOTO 00pa3oBaHUE ©
OHA3W HHUIIKA OT MEAArornyeckara MpaKTH-
Ka, KOATO CBIIBTCTBA MpOIECa Ha H3TPaXK-
JlaHe Ha JIMYHOCTH, TPAKIAHH, POIOIIOOIIH,
MOpaJHH U eTU4YHH X0opa. To HOcH B cebe cu
BU3MSTA 3a OBICHIOTO IMOKOJCHHUE, 3aIl0TO
HnMa IIOTCHLHaJIa Aa (I)OpMI/Ipa MUponieau, TPAKWHCHN YHHBEPCHTET
Jla pa3BHBa HAIJIaCH M Ch3/1aBa (DYHJIAMCHTH; . ;
BrpajIcHO € B 00Pa30BaHUETO MPE3 BCUYKUTE TOIUHY Ha PA3BUTHE U JICMOKPATUYHU
npomeHn. ChC CBOSATA MYATH(PYHKIIMOHATHOCT OTpa3siBa, MPOTHO3MPA U JIOPHU €C-
TeTu3npa oOlIecTBeHaTa U oOpa3zoBareinHara cpena. [ paxmaaHckoTo oOpa3oBaHUE,
Hakpas € U [ICHHOCTHO OTPaYKCHUE Ha CAMOTO JEMOKPATUYHO OOIIECTBO ¥ 00IIEeCT-
BCHO IT03HAHHE .

W3cnenoBareacKUsT MOIX0/] B KHUTaTa € HACOYECH KbM TPU OCHOBHHU OOJIACTH —
HCTOPUSI Ha OBJITAPCKOTO TPaXkKIaHCKO 00pa3oBaHue, 000TaTsIBAHE HA TeMaTHYHATa
pamKa, Hay4eH CTaTyT Ha TpaXJIaHCKOTO oOpa3oBaHue. M B Tpute 001acTH Mposu-
yaBa MHOBATUBHUAT U CHBPEMEHEH IMOAXOJ HAa aBTOpPa, C KOMTO aBa CBOS HAy4eH
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FOnus Jlonuesa

NPUHOC KBbM IIMUPOKAaTa MHTEPAMCHMIUIMHAPHA MpolieMaTuka Ha TPakJaHCKOTO
oOpa3oBaHue.

B kHurara mo uHTEpeceH M HeCTaHAAPTEH HAuYMH CE MPEICTaBs Pa3BUTHETO Ha
rpaxJaHckoTo oOpazoBaHue oT kpas Ha XIX Bek mo Hamm nHH. To ce mpocie-
JsiBa 4pe3 uaenTe U ACHHOCTUTE Ha (OPMHUPAIIOTO Ce MIIAA0 OBITapcKo yUUTeN-
ctBO. [0 TO3M HaYMH aBTOpKaTa BbBEXk/Aa BTOPU aBTOPCKH MEPCOHAXK — TO3M Ha
yuutess. Buznsra 3a npoxoxkaamoTo rpakJaHCKo 00pa3oBaHue ce 04epTaBa upe3
,ITBPBUTE YUHUTEIICKU MPAKTUKU . Upe3 To3M HayYHOU3CIIECAOBATEICKU MPOUUT Ce
YTBBpKJaBa BOJACIATA POJISl HA YUUTENS TP Pa3BUTHETO HA HOBOTO AEMOKpaTHy-
HO rpaxkaaHcko oomecTBo. Cepro3eH NeJarorniecky IPUHOC € U IPEICTaBIHETO
Ha pa3HooOpa3Hu GOpMHU Ha rpaxkIaHCKO oOpa3oBaHue B bbarapus B ycrnoBusTa
Ha OOILIECTBEHUTE U MOIHUTHYECKUTE mpomeHu npe3 XIX Bek. ABTopkara mpaBu
CEpUO3HO M3CIIEOBATENICKO POyYBaHEe BbPXY JOKYMEHTH M IMMCMa Ha YYaCTHHULIN
B cpouTns. O6ocHoBaHO (hopmupa pa3OupaHero, ue ,,B mepuoga 1895 — 1939 r,
TPaXJAHCKOTO YYCHHE B YYWIMIIE € CHITBTCTBAHO OT HApUYaHOTO JHEC Hedop-
MasiHO oOpaszoBanue”. Upes ,,ieqarorudyecky NPOYUT Ha JTOKYMEHTH * MpencTaBs
Ha YMTaTens oO0pa3oBaTelHM MICH Ha JPYKECTBaTa, YHATO BB3IUTATENIHA IEN €
na ¢opmupar ,,CIOPTHU LEHHOCTH... MOPAJIHA U TyXOBHH OIOPH Yy MIIaexXuTe .
CrnenBamyre pejoBe aBTOpKaTa IMOCBEIIaBa Ha ,,MJa/{0TO TOKOJIEHUE, POAEHO CIe]
1980 ., 3a K0OeTO MHOTO OT Bb3nUTaTeNHuTe hopmu U uaeu ciex 1944 r. ca nesic-
HU 1 Heno3Hatu. LlenTa Ha TO3W Hperies € AeMOKPAaTHYHOTO BB3MUTAaHUE J1a Oblie
peasHo U3MBIHEHO, a8 UMEHHO ,,C IPaBo Ha MH(OpMHUpaH n300p 3a ObaeIeTo .

Pymsna HemuHcka mpeacTaBsi Bb3pakJaHETO Ha Ipa)kIaHCKOTO oOpa3oBaHKE
cle IEMOKPAaTHYHHUTE MPOMEHH, KaTo OTHOBO aKIEHTHpa BbpXy 00pa3a Ha yuuTe-
JISl ¥ HETOBUTE JAEMOKpPATUYHU ovyakBaHMs. OMHCBa 4acT OT MMbPBUTE NeJaroruye-
CKHM TEXHOJIOTHH Ha TPaKIaHCKOTO 00pa3oBaHHe.

[lenarornuecka HOBOCT B 00JIACTTa Ha TPAKAAHCKOTO 00pa3oBaHKe € BbBEXKIA-
HETO Ha aKTyaJIHH [Telaroruiecku TeMu. Te3u Temu ce obocHoBasat He camo ¢ JJOC
o ,,I paskaancko oOpazoBanue’, a v ¢ TNIOOAIHUTE MPOMEHH B odmiecTBara. Tema-
THKH KaTO PEJIMTHO3HOLIEHHOCTEH INAJIOT, IPEBEHLIMS HA TEPOPU3BM U MIPECThILIE-
HUS, IPEBEHIMS Ha 3aBUCUMOCTH, MeIuaoOpa3oBaHKe ca MPEJCTaBEeHH B KPaTKU
nenaroruuecky manocty. Lenrta e qa ce Hacoun BHUMaHUETO Ha MeJarornyeckara
0OIMIHOCT, Y€ B IpakJaHCKOTO 00pa3oBaHKe Ce OUepTaBaT HOBH CbBPEMEHHH TEMH,
3a KOMTO OBJTapCKUST YUHUTEN TPsAOBa Ja MMa MOJKpENna, a CTYJCHTUTE Mearo3u
— 3HAaHUS U Pa3BUTH yMEHHS 3a MeAarorniyecku Bzaumoneiicteusi. C pazpaboTsa-
HETO Ha TE3W TEeMHU aBTOPBT 3asBsABa CBOS CJIEABAI IPHHOC KBbM ChIBPKATETHOTO
oOorarsiBaHe Ha TPaKIaHCKOTO 0Opa3oBaHKe Y Hac. B To3u BTOpM TemaTudeH Kpbr
TO MpaBy IJIaBeH MPEX0Jl KbM IeIaroOrHuecKusi TEMaTHYeH AUCKYPC Ha MpodiemMa.

B Tpera raBa Ha KHUraTa ce ouepraBa €JHO OT CEPHO3HUTE 3asBEHH B Hes Ha-
YUHH TOCTIKeHUsl. HayuyHOM3Cne10BaTeICKUsT NOAXO0/, TIPUIIOKEH B TpoLieca Ha
o0ydeHue 1o rpakJaHCKO 00pa30BaHKe B aKaJIeMUYHA Cpeia, 1aBa Bb3MOXKHOCT J1a
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ce (hopMHpa U3CIIETOBATEICKO-PEPICKCUBEH AUIAKTHICH (PYHIAMEHT B 00yUeHHe-
TO MO TPAXKIAAHCKO 00pa3oBaHue. B npemiokeHus HaydeH GOPMAT ce pa3mieKaar
MYJITHTIAPATUTMATHUTE OPUCHTHPH KaTO MHOBATHBEH HAyUYEH IOIXO/ 3a MPerno/ia-
BaHE Ha MPAXKIAHCKOTO 00pa3oBaHue. B ChIOTO Bpeme ce MpaBu HAYIHOHM3CIIEIO0-
BaTeJICKa XapaKTEePUCTHUKA Ha Tpolieca Ha 00ydeHHe M0 TPaKIaHCKO 0Opa3oBaHue.

Kuurara ,,ChbBpeMEHHH aCMEeKTH HA IPaXKIAHCKOTO 0Opa3oBaHMe™ MPeaCTaBs
HOB TIPOYHT, HOB ChBPEMEHEH TEMATUYCH JU3AH U MOCTaBsi ChBPEMEHEH HAYYCH
(byHIaMEHT Ha €JHO HOBO MO ChABPKAHKE, (hopMa 1 POPMAT AEMOKPATUIHO TPaK-
JTAHCKO 00pa3oBaHMe.
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