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Ipupoonu nayku 6 oopasosanuemo

Science of Education: Classics
Hayxa 3a ob6pazosanuemo. kiacuka

IIpu bnokosomo pasodenenue Ha Hogeyecmeomo bvazapus ocmana OmkvscHama om c6o-
0O00HUSA c6am 8 NPOOBIdICEHIUE HA Decemuiemus. Yuumenu u uscie0ogamenu 0sxa 1UueHu
OM 8b3MONCHOCTIMA Od NOZHABAM NbPEOUSMOYHUYUME 8 HAVKAMA — BMECHO Mosd 3d
asmopu u KHu2u me noy4asaxa UsKpUSeHa u udeo102udecKu oopemMeHeHa UHPopmayus.
Tlocnedcmsusma om moea 310wacmuo pazeumue ouje medxcam. B masu nosa pyopuxa
HA CRUcanuemo yumamenume wje NOIy4A8am 8U3yaiHa UHGOPMAayus 3a K10408uU KHUU
6 Haykama 3a obpazosanuemo. Jocmuvnvm 00 me3u KHUSU 8eye e OCUSYPEH.
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John Dewey: How We Think

PREFACE

Our schools are troubled with a multiplication of
studies, each in turn having its own multiplication of
materials and principles. Our teachers find their tasks
mﬂe heavier in that they have come to deal with
individually and not merely in mass. Unless
Mmhaﬂmmmmmdmd:smgn,mm
clew of unity, some principle that makes for simplifica-
ﬁan,must be found. This book represents the con-
viction that the needed steadying and centralizing factor
] iaundm adopting as the end of endeavor that atti-
of mind, that habit of thought, which we call
scientific. This scientific attitude of mind might, con-
ceivably, be quite irrelevant to teaching children and
Eh. But this book also represents the conviction

such is not the case; that the native and unspoiled
attitude of childhood, marked by ardent curiosity, fertile
ﬁnﬁﬁmﬂm, and love of experimental inquiry, is near,
very mear, to the attitude of the scientific mind. If
these pages assist any to appreciate this kmnhlp and to
consider seriously how its recognition in educational
practice would make for individual happiness and the
reduction of mmalwm,thehuﬁkwﬂlnmpljrhave
ﬂﬂrd its purpose,

It is hardly necessary to enumerate the authors to
‘whom I am indebted. My fundamental indebtedness
is to my wife, by whom the ideas of this book were
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